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ABSTRACT 


This study evolved for the munposes of attempting to establish 
and validate a set of criteria to define, at a certain level of 
generality, an ean approach to language arts. 

| The first phase of the study sol cased a search of the related 
literature in order to synthesize a set of criteria, defining an 
integrated approach Be the language arts. The final 17 criteria were 
seen as being the reoccurring themes defining ‘an integrated approach 
to the language arts in the literature. 

Validation of the criteria, the second phase of the study, 
was accomplished through the sampling of the opinions of two expert 
groups, who were chosen for their expertise in the field of language 
arts. The groups included instructional respondents, those involved 
directly in classroom teaching, and non-instructional respondents, 
those ec ecaceuen the creation and implementation of language arts 
programs, and not directly involved in classroom teaching. Two such 
expert groups were consulted in order to determine similarities and 
EPR Coat between and within the groups in validating the criteria. 

An instrument in the form of a survey questionnaire was con- 
structed. It consisted of each of the 17 criteria stated in three 
forms: a Reaction Statement, Explanation, and Practical Application. 
The respondents were asked to rate each criterion as highly appropri- 
ate, appropriate, undecided, inappropriate, or highly inappropriate 
according to their perceptions of an integrated approach to language 
arts. Space was provided for the respondents to add criteria and to 


comment on the stated criteria. 
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Analysis of the data was both quantitative and qualitative. 
For purposes of the quantitative analysis, five groups were identified: 
the Grand Total group (59 respondents), the Non-instructional group 
(20 respondents), the Total Instructional group (39 respondents), the 
Division I instructional group (22 respondents), and the Division II 
instructional group (17 respondents). 

Responses were tallied for each group for each item. A 
criterion was considered validated as defining an integrated approach 
to language arts for a particular group when the number of highly 
appropriate plus appropriate responses were 80% or more of the total 
responses to that item by that group. This score was termed the 
validation score. 

Analysis of the validation scores revealed that all of the 
criteria, with the exception of one, Criterion #4, were validated by 
the total expert group as defining an integrated approach to the 
language arts. Some diversity existed within and between the groups 
on individual items. 

Qualitative analysis of the comments made with respect to the 
criteria suggested some explanations for the quantitative findings. 

The validated criteria may prove useful as a focus for 


further investigation into the nature of integrated language arts. 
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Chapter 1 
THE PROBLEM 
INTRODUCTION TO THE PROBLEM 


The integrating of knowledge, although not a new concept in 
education, has recently become a focus in language arts curriculum 
planning. In the elementary school, the concept of language arts 
was designed to overcome compartmentalization and to facilitate the 
integration of previously related but separate subjects such as 
reading, composition, handwriting, spelling, and language. It was 
hoped that by combining the subjects under the rubric of language 
arts, and providing a block of time for them in the timetabling 
schedule, integration would occur. Unfortunately, the hoped-for 
integration did not materialize and in Many cases the reorganization 
was only formal. Today, the focus is on integrating the language 
arts, another attempt to solve the problem of compartmentalization 


of the communication processes in the elementary curriculum. 
STATEMENT OF THE PROBLEM 


Integration in the language arts is an attempt to bring or 
fit together the processes of communication including the non-verbal 
aspects and the verbal aspects such as listening, speaking, reading, 
and writing. This problem of lack of integration in the communica- 
tive processes is uniquely a pedagogical problem. The divisions 


among the communicative processes are entirely artificial and, 
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unfortunately, are found only within the school curriculum. In our 

everyday dealings, communication is an integrated whole. It has 

not happened too soon that educators have become aware of the affects 

of artificially compartmentalizing the communicative processes in the 

school curriculum. | 
Although integration in the language arts is now a popular 

educational slogan, there is little or no research which defines 

in general terms what might constitute an integrated approach to 

the language arts. It would seem that such a body of statements 

might be of considerable assistance for curriculum developers and 

Coacner cain their attempts to foster integration in the elementary 


school language arts curriculum. 
PURPOSES OF THE STUDY 


The purposes of this study were: 

1. To establish a set of sudden gleaned from the related literature 
which would attempt to define an integrated approach to the 
language arts. 

2. To validate the criteria through the ratings of two expert 
groups, including a non-instructional group, composed of 
persons involved in the creation and implementation of language 
arts programs, and an instructional group, composed of persons 
directly involved in the classroom teaching of the language arts 
and meeting certain selection criteria. 

3. To compare the ratings of the two expert groups to determine 
similarities and differences in the validation of the criteria 


between and among the two groups. 
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THE QUESTIONS ADDRESSED IN THE STUDY 


The following questions provided the focus of the study: 

a Is it possible through a synthesis of related literature to 
establish a set of criteria to define an integrated approach 
to language arts? 

2. Will the criteria be validated by the ratings of two expert 
groups, including non-instructional and instructional respondents, 
as statements which in their judgement define an integrated 
approach to language arts? 

3. Is it possible to detect any similarities and differences in 
the validation of the criteria between and among the two expert 


groups? 
DEFINITIONS OF TERMS USED IN THE STUDY 


In addition to the terms defined below, the investigator 
has used the term "language" throughout the study in general refer- 
ence to all four aspects of verbal communication: listening, 
speaking, reading, writing, except where specifically noted as 
some other usage. 

Non-instructional Experts: This group would include persons not 
directly involved in the classroom teaching of language 
arts, but rather would encompass those persons responsible 
for the creation and implementation of language arts programs 
within the province of Alberta. University professors, 
language arts consultants, language arts supervisory 


personnel, and Department of Education personnel involved 
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with the language arts curriculum therefore would be 

consulted. 

Instructional Experts: This group would include teachers from 
typical elementary classrooms who met the following teacher 
selection criteria: 

a. expresses willingness to complete a brief questionnaire, 
rating a set of defining criteria on integrated language 
arts. 

b. has a minimum of two years teaching experience. 

c. teaches any grade between or including grades one and six. 

d. teaches language arts on a regular Basie in a normal 
classroom. 

e. is viewed by supervisors as a successful language arts 
teacher. 

f. has a minimum of three years training in Education 

OR 
has at least two university courses in curriculum and 
instruction in reading and/or language. 

Criterion: For the purposes of this study, a criterion constituted 
a reoccurring theme in the literature, which was stated as a 
general principle defining an integrated approach to language 
arts. 

Validated Criterion: In this study a criterion was considered 
validated, as defining an integrated approach to language 
arts for a particular group, when the combined highly 


appropriate and appropriate responses for that group were 
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80% or more of the total responses to that item for that 
group. 

Validation Score: The validation score was the percentage obtained 
by calculating the number of highly appropriate plus 
appropriate responses out of the total number of responses 


to an item for a particular group. 


DESIGN OF THE STUDY 


Sample 


Respondents were approached on the basis of interest in the 
Study and expertise in the field of language arts. There were two 
expert groups, including a non-instructional group and an instruc- 
tional group. There were 20 non-instructional experts in the sample 
drawn from University professors, school board consultants and 
supervisors, school language arts supervisors, and Department of 
Education language arts personnel, and 39 instructional experts 
drawn from the Edmonton Public School Board, the Edmonton Separate 
School Board, the County of Strathcona No. 20 School System, and 


the St. Albert Protestant Separate School Board. 


Procedures 

Seventeen criteria, seen by the investigator as being the 
reoccurring themes within the literature Searched, were synthesized. 
These were contained in an instrument in the form of a survey 
questionnaire where respondents read each criterion as a Reaction 
Statement, accompanied by an explanatory statement and a practical 


application statement. The latter two statements were included to 
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clarify the intention of each criterion. The respondents were asked 
to rate each criterion as highly appropriate, appropriate, undecided, 
inappropriate, or highly inappropriate to their ideas of an integrated 
language arts approach. The respondents were also asked to add any 
criteria which they felt may have been neglected in defining an 
integrated approach to language arts, and to comment on any reactions 
they may have had fo the stated criteria. 

The specification for validation of a particular criterion 
was that any criterion in which the combined highly appropriate and 
appropriate responses for any group were 80% or more of the total 
responses to that item, would be accepted as a validated criterion 
to define an integrated approach to language arts for that particular 
group. Tallies were done for Lr criterion and percentages were 
obtained in order to decide whether or not a particular criterion 
was validated for a particular group. A qualitative analysis was 
also done on comments made by the respondents to determine if the 


comments eluciated the quantitative findings. 
THE SIGNIFICANCE OF THE STUDY 


It would seem that a validated set of criteria defining an 
integrated approach to language arts would have value for both 
program developers and teachers, in the creation and evaluation of 
programs in elementary language arts. The patterns of validation 
of the criteria between the two expert groups have implications for 
program creation and implementation in that, if the perceptions of 


the two groups differ widely on what constitutes an integrated 
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approach to language arts, a need for greater communication between 
the two groups would be indicated if such programs were to be 
successfully implemented throughout Alberta. Patterns of validation 
occurring within the instructional group may indicate where differ- 


ences in approach are necessary depending on grade level. 
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Chapter 2 
REVIEW OF THE RELATED LITERATURE 
INTRODUCTION 


The concept of integration in the language arts cannot be 
thoroughly understood without an historical examination of integra- 
tion as a curriculum concept in educational thought. The historical 
perspective on integration provides the reader with some feeling for 
the illusive nature of this process and the difficulty of trans- 
lating integration the concept, into integration the practice. 

Integration as a general curriculum concept will be discussed 
from the point of time in history where integration peeene of 
influence in North American educational thought. This discussion 
will serve as background to the delete: of Chapter Two, which will 
focus specifically on the current literature on integration in the 
language arts. 

THE HISTORY OF INTEGRATION IN NORTH 
AMERICAN EDUCATIONAL THOUGHT 

Integration as a curriculum concept in North American 
education had its beginnings in the pedagogy of Johann Friedrich 
Herbart, an eighteenth century German educator. Herbart believed 
that daily experience gave knowledge, but not organized knowledge. 

The task of instruction was to enable the student to 

organize what he knew. Not only were inchoate masses 


of knowledge useless for cognitive thought; more 
important, such bits and pieces did not build those 
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vast, unbroken circles of thought that Herbart saw as 
the only basis of moral strength of character (Dunkel, 
1969: 73-74). 


Although Herbart's doctrines in and of themselves are not 
widely remembered by educators, the educational movement which 
evolved after his death and became known as Herbartianism kept his 
name alive. The principles ascribed to by the movement were, at 
the most, only implied by Herbart's original doctrine. While 
Herbartianism did not represent the practical application or the 
historical development of Herbart's saeae it did, in Dunkel's ee 
become a “rather lively and fairly influential educational movement" 
in Europe and America (1969:131). 

The contribution of Herbartianism to the concept of 
integration was made by the founder Ap ees movement, Tuiskon Ziller. 
One of Ziller's additions to Herbart's doctrine was the idea of 
"concentration centers." 


A concentration center was a general topic on which 

the work of a whole school year focussed. Ziller 
undoubtedly felt that in introducing the concentration 
centers he was simply following Herbart to the point that 
the latter should have reached himself had he developed 
his own principles to their proper conclusions. Herbart 
had made much of the "unbroken circle of thought, close 
Knie,intall sits. parts." “Only such aluniftied circle of 
thought could produce the desired unity of consciousness 
and integrity of character. But Ziller, as he looked at 
Herbart's programs, either as set forth in his books or 
as actualized in practical programs, felt that the 
necessary unity was certain to be lacking. The work of 
a given year would be fragmented into a set of subject 
Matters or a series of topics unless some specific 
effort at integration was made. The purpose of the 
concentration center was, therefore, to produce a 
unified circle of thought by concentrating on a single 
major theme or topic (Dunkel, 1969:107-108). 


According to Dunkel (1969), American Herbartianism as a theoretical 
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movement, exburwenaa for about fifteen years, reached its peak in 
about 1896, and declined with eneleavene of Dewey and the experimental 
psychologists around 1905. 

The concept of integration was revived by the progressive 
Education movement. The enterprise school, described by Donalda 
Dickie (1941:82), as "of the progressive type," tried, as had Ziller 
with the concept of concentration centers, to provide central 
themes around wien £0 unify the particular subjects. The theory 
behind the enterprise school held that thé information used in the 
conduct of daily life was integrated information. The Biter eae 
school sought to reflect daily life situations by having as a focus 
social problems or enterprises which the children would study using 
integrated information. Specific lessons in any particular subject 
were taught at any time "when it is required for the satisfactory 
progress of the enterprise" (Dickie, 1941:98). 

The enterprise system made particular reference to the 
importance of the part played by language in the enterprise work. 
Dickie stressed the fact that the enterprise provided "a constant 
Nesal (321) for a variety of opportunities for self-expression. 
Among the variety of opportunities for self-expression mentioned 
were: holding meetings; writing minutes; convening or acting as 
members of committees; expressing, in both speech and writing, ideas, 
opinions, decisions; planning through conversation and discussion; 
making notes; speaking and writing reports and minutes, writing 
letters; giving talks; telling stories; creating, practicing, and 


presenting radio broadcasts, choral recitations, pageants, plays, 
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and "talkies"; writing stories, verses, plays and articles for 
inclusion in notebooks; and finally, at the conclusion of the enter- 
prise, participating in one or more forms of oral presentation. 
Dickie states: 

Moreover, the variety of these forms used in the 

enterprise, appeals to the child; he is eager to try 

them all; and the daily need to practice them. before 

an audience prepared to applaud, or to criticize, 

stimulates his desire to learn to speak or write well. 

This "whole process" type of experience will undoubtedly 

bring about a very considerable advance in ability, but, 

as has been pointed out in a previous chapter, practice 

in the separate elements is also essential to the 

-attainment of real efficiency in any skill (1941:322). 

The distinction repeatedly mentioned by Dickie between 
skills and content is of tremendous import to the concept of 
integration. The skills—language, reading, writing, arithmetic— 
consist of symbols and relationships. The content consists of facts 
and groups of facts. "The symbols have no intrinsic value. They 
are simply the tools, or counters, that the individual uses to 
produce the particular order that expresses his meaning" (Dickie, 
£941. :1.03)). 

Dickie emphasized that both the content and the skills must 
be learned functionally. 

It is obvious even to a child that these are not ends 

in themselves. We do not learn to read and then plan 

activities in order that we may have something to 

read about; we engage in some undertaking and presently 

find that we need to read to get information about it. 

The purpose to be attained both motivates and provides 

opportunities for practice in the skills (1941:117). 

Dickie saw two kinds of practice necessary to achieve a 


high degree of facility in any particular skill—"whole process" 


practice as provided by the enterprise system, and "element" practice, 
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specific practice, for those who needed it, in the elements of a 
skill (104). 

The Herbartians' concentration centers and Dickie's enter- 
prise system both aspired to attain integration by having students 
bring together all their knowledge from the various fields and apply 
it to one theme, topic, or problem. Carleton Washburne (1940) added 
another dimension to the concept of integration. This dimension 
shifted the emphasis in integrating knowledge from the skills and 
content to the individual. 

Washburne felt a deep Paseo gins with educational terminology 
and cited a proliferation of terms which he felt "were all meant to 
embrace one essential idea" (1940:272). Among these terms were: 
correlation, learning by doing, progressive education, child- 
centered school, project method, activity school, and integration. 
He believed these terms to be a reaction against the traditional 
school where all children were given the same prescribed subject 
matter in "separate and unrelated packets, called subjects, under a 
system of reward and punishment called marks or grades" (272). 
Washburne saw the new terminology as seeking to embrace the concept 
of "the organization of the child's environment in such a way that 
his individually and socially Ge erwinG development takes place 
through his own activity and through the assimilation of learning in 
meaningful and related wholes, free from artificial boundaries, and 
in an atmosphere of happiness, interest, and growth" (272). 
Washburne pinpointed a grave, pervading, and as yet unresolved 


weakness in the educational quest for the above concept: 
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The successive terms used to express this idea have 

tended to weaken—the idea has become diluted in 

traditional practice until it has become lost. Then 

with a new term the idea has received a new life, 

again to lose it in a slough of tradition, a welter 

of misunderstandings (1940:273). 

For Washburne, the essentials of integration involved the 
relating of each unit of learning to the child's experience and 
sense of need. He rejected the idea that integration necessarily 
Meant “that all phases of a child's learning during a given day or 
week or month must be related to a single major activity or project 
or center of interest" (279). Washburne suggested that integration 
should be regarded in relation to the learner, rather than to sub- 
jects and activities. He stressed the fact that in integration it 
was the child's learning that needed to be integrated with his own 
life and experience, rather than specific subject matter that needed 
to be integrated with other subject matter. 

Washburne cautioned against the artificial drawing of subject 
matter boundaries but also suggested that artificial connection and 
Forced correlation were equally undesirable. He saw functional 
learning as the key to integration, helping children "to acquire the 
ideals, concepts, knowledge, skills, and conventions necessary for 
social interrelationships, not superficially and in isolation, but 
vitally in a setting of use, with a recognition of a need, and on a 
foundation of experience" (302). 

It has been asserted that integration as a curriculum concept 
is not a new idea. Dressel (1958) states that, "Plato was concerned 


with the problem of integration and so, no doubt, was every thinker 


on educational matters before and since him" (7). Dressel, like 
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Washburne, is concerned with integration as a process and suggests 
that "the task is not that of communicating to the individual an 
integrated view of all knowledge; it is rather that of developing 
individuals who will seek to do this for themselves" (1958:5). 
Dressel defines the essential elements of integration as 


"the existence of parts which can be so related as to make a 


whole . . . integration involves the adjustment, the proper relation- 


ship of part to part, part to whole, and whole to part, and the 
combining of these parts into a complex whole" (1958:11). 
In summarizing the various attempts made at integration in 
the past, Dressel classifies three types: 
(a) those developing interrelationships among 
“existing courses, 
(b) those involving reorganization of content 
into more general courses and 
(c) those involving the centering of content 
about vital problems of society or of the 
student. 
Although many focuses have been used as a basis for promoting 
integration, Dressel suggests that by its very nature integration 
"means that a multiplicity of approaches must be used and properly 
interrelated or integrated among themselves" (1958:20). Since our 


knowledge is constantly changing, complete integration of knowledge 


is probably impossible. With this in mind, Dressel postulates that: 


Our concern with integration, then, must be with the 
integrative process in which man engages as he strives 
to organize in meaningful fashion knowledge and 


experience which at first seem largely unrelated. 
Specifically, we want an educational program which 
turns out individuals desirous and capable of such 
continuing integration (1958:22). 


Dressel's article on integration appears in the 1958 
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yearbook of The National Society for the Study of Education, formerly 
the National Herbart Society. Another contributor to the yearbook 
entitled The Integration of Educational Experiences, is David R. 
Krathwohl. He defines educational integration as "an organizing 
experience that takes place in the mind of the learner" (1958:43). 
He further emphasizes Dressel's position on the importance of 
recognizing integration not only as a method of organizing content, 
but also as a process taking place in the individual. Providing 
situations where the content is so organized as to facilitate 
integrative behavior on the part of the student, is seen by Krathwohl 
as being the function of the teacher. 

Typically, when teachers are integration-conscious, 

they are concerned with interrelationships of courses. 

Such interrelationships are important, but their primary 

importance lies in helping the student engage in 

integrative behavior. The focus of concern is''the 

thinking of the student. Accordingly, the teacher's 

role is twofold: (a) developing classroom. situations 

which cause the student to work at pulling his 

experiences together into a satisfying, unified 

picture, and (b) instilling in the student the desire 

to consistently treat, his experience this way (1958:44). 

Taba (1962) suggests that although integration is an old 
theme in education, it has never been realized, "partly because of 
fear of loss of disciplined learning if the study of specialized 
subjects is discarded, and partly because as yet no effective basis 
has been found for unifying school subjects" (1962:299). She too 
draws a distinction between integration as the organization of 
curriculum and integration as something that happens in an 


individual. "The problem, then, is that of developing ways of 


helping individuals in this process of creating a unity of 
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knowledge" (1962:299). 

The broad fields curriculum is seen Ay Taba as being one of 
the typical attempts at reorganizing the curriculum to meet the 
demands of integration. In an effort to overcome the compartmentali- 
zation and atomization inherent in a separate-subject curriculum, 
the broad fields curriculum organization combines several specific 
areas into larger fields. Asa result, subjects such as reading, 
spelling, language, handwriting, and composition become language 
arts; history and geography become social studies. 

The main advantages of this organization were seen as being 
(a) greater integration of subject aber Ler (b) a more functional 
organization of knowledge, (c) broader coverage, (d) less emphasis 
on excesSive detail, and (e) a greater flexibility in the choice of 
content. On the elementary school level, the broad fields approach 
has "practically become a standard" (Taba, 1962:393). 

The broad fields curriculum concept did not produce the 
hoped for integration and unification of knowledge, since in many 
cases, the reorganization was only formal. Taba suggests that 
combining subjects rather than integrating ideas has been the rule 
rather than the exception and further, that in the process of 
combining subjects, one usually has become dominant over the others 
(1962:411). The combining of subjects can only be effective if a 
new organization is devised. "Imposing a new curriculum design on 
top of unrevised teaching-learning units is like putting a new front 
on an old house whose interior remains the same" (Taba, 1962:344). 


Taba has suggested that to revise the teaching-learning 
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units the emphasis should be on locating integrative threads, rather 
than on integrating subjects (1962:299). Bloom (1958:91) has 
defined an integrative thread as "any idea, problem, method, or 
device by which two or more separate learning experiences are 
related." He delineates five major criteria for the selection, 
development and use of integrative threads: 
1. should provide continuing usefulness in relation 
to a great variety of problems and questions. 
2. should exhibit ability to be altered, improved, 
and extended in meaning with time and experience. 
3. should serve in comparing and contrasting 
' experiences which would be otherwise unrelated. 
4. should be sufficiently comprehensive to extend 
over entire range of subject matter or experiences 
in some area of human experience. 
5. should be meaningful to the student. 
Generally, integrative threads seem to be powerful concepts and 
generalizations initially related to the student's experience, 


which assist him in the process of relating separate learning 


experiences. 


Summary 


The concept of integration of knowledge has long been valued 


in formal education as something worthwhile. The Herbartians 


recognized the need to provide for this type of organization, through 


concentration centers, rather than leaving it to chance. The notion 
that integration would occur as a result of the concentration on one 
theme upon which all knowledge was brought to bear, was over- 
simplified. 

The enterprise system also provided a structured content 


organization to achieve integration. This system implied that 
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knowledge was integrated in the child's mind and that the enterprise 
would foster the use of this integrated information. 

Washburne, Dressel, and Krathwohl emphasized the necessity 
of regarding integration as a process taking place within the 
individual. They believed that more needed to be done to achieve 
integration than to organize content and skills around one theme or 
social problem. Although initially, organized content and skills to 
foster this process were considered important, the goal was to 
produce individuals who could and would engage in the integrative 
process on their own. In other words, the goal was individuals who 
would be able to take knowledge in whatever form it came to them and 
integrate it with the knowledge they already possessed, modifying and 
changing their knowledge structures as required. Integration in this 
sense becomes a method of thinking, a system of organizing knowledge, 
in such a way that relationships are seen between various separate 
Pieces of information. This implies that the integrative process can 
be taught. Taba and Bloom suggest that since other methods of 
organizing content seem to have failed in their goal of producing 
integration, a new organization is necessary. Bloom believes the 
concept of integrative threads may help to achieve the relating of 
separate learning experiences. 

From this brief and selective account of the history of 
integration in North American educational thought, it is clear that 
integration is perceived as being desirable. It is also clear that 
the elements of integration have defied and continue to defy 


explicit definition. Washburne's lament on the loss of the essence 
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of the concept in terminology, traditional practice, and misunder- 
Standing continues to plague any widespread adoption of the notion 
of integration of knowledge. To say that integration has never 
been achieved is not correct. It is probably safe to assume that 
throughout the years there have been astute and excellent teachers 
who have appreciated, wittingly, or unwittingly, the essence of 
integration and have helped to produce "integrating" individuals. 
They, undoubtedly; have fostered integrative behaviour by treating 
integration not only as a method of organizing content, but also 
as a process within the individual. 

CURRENT LITERATURE ON INTEGRATION 

IN THE LANGUAGE ARTS 

Introduction 

Echoes of Washburne resound in Halliday's words when he 
states, "there is probably no subject in the curriculum whose aims 
are so often formulated as are those of English language; yet they 
remain by and large ill-defined, controversial and obscure" (1967:80). 
The vast proliferation of material written in the area of language 
arts serves as ample testimony to the fact that a multitude of 
diverse interpretations continues to plague the definition of aims 
and procedures within language arts. 

Within the last ten years, the concept of integration has 
been more closely and specifically associated with language arts. 
Although the labelling of the previously separated communication 
skills under the rubric of language arts was intended to facilitate 


integration, Taba has suggested that the reorganization was in many 
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cases only superficial. Recent literature in language arts stresses 
the need to "integrate" the language arts. This portion of Chapter 
Two will attempt to deal with some of the current literature. 

In light oEeEne amount of material written on the subject 
of language arts, the investigator will discuss only the literature 
which directly influenced the selection of the criteria defining an 
integrated approach to language arts. The literature will be dis- 
cussed under the following nee eee the elements of integrated 
language arts, the purposes of integrated language arts, the 
foundations of integrated language arts, and the organization of 
integrated language arts. The end of each section will include a 
brief summary, indicating the reoccurring themes ore evolved from 


the literature. 


The Elements of Integrated Language Arts 


The following section reviews the literature defining the 
components of integrated language arts. The elements and their 
interrelationships are explored, with specific reference to the 
educational setting, where the necessity of achieving balance among 
the various elements is stressed. 

The arts of language are generally stated to include the 
receptive arts of listening and reading, and the expressive arts of 
speaking and writing. Thorn and Braun state: 

Language is a code developed and shared by the members 

of a society to enable them to communicate effectively 

with each other. Although language is only one of many 

tools of communication, in order to participate fully 

in the life of a literate community, an individual 


must master both the oral and written forms of the 
language code and learn to use them as both receptive 
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and expressive tools. This means mastery of four 

aspects of language—listening, speaking, reading, 

and writing (1974:53). 

Smith, Goodman, and Meredith also view communication as "a two-way 
process of output and input, of speaking and listening, of writing 
and reading, of presenting and receiving" (1976:207). 

Viewing the language arts as listening, speaking, reading, 
and writing is aimed at achieving a broader balance in a program 
where reading has traditionally been a central focus. Moffett 
suggests that this is understandable since reading is the pathway 
to most school learning and has often been the.main measure of 
successful teaching (1968:18). Moffett is of the belief that the 
importance of reading has "swelled out of reasonable proportion, 
to its own detriment as well as to the detriment of other activities." 

Evanechko has proposed a reassessment of the task of language 
development. 

In this reassessment I believe it important to place 

all of the language skills in their proper perspective 

which means giving additional attention to developing 

the expressive skills of language, writing (including 

spelling and handwriting) and speaking, as well as to 

the receptive skills of listening. All of them should 

be learned in an integrated basis with reading (1975:840). 

The need for balance within the language arts program has 
long been recognized. As early as 1928, Rankin suggested that 70% 
of the adult waking day was spent in verbal communication, and that 
of this time, 42% was spent in listening, 32% in speaking, 15% in 
reading, and 11% in writing. He then compared this to the relative 


amount of time spent in school on these activities (1928:629). The 


NCTE, citing Rankin's findings stated that "emphasis in the school 
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program proved to be 52% to reading, 30% to writing, 10% to speaking, 
and 8% to listening" (1952:191). It would appear from this evidence 
that the communication skills emphasized in school are those most 
infrequently used in the course of adult life. 


Conclusions reached by the National Council of Teachers of 


English committee, based on Rankin's findings, included recommendations 


that greater emphasis be given to speaking experiences, specific 
instruction in listening, practical and creative writing experiences, 
and the development of critical reading skills, (19522194-195),. 

Rankin's own conclusions ay Ee the relative emphases 
accorded. to the various elements of the language arts stressed the 
importance of developing oral jenacace skills, particularly the 
ability to understand oral language, that is, listening skills. 

He also states that "the present emphasis on the four language arts 
in the school, as measured by the relative time allotments, is 
inversely proportional to the frequency of their use in life" (1928: 
630) « 

Margaret Early, in an article entitled, "The Four Wheel 
Drive," suggests that a partial explanation for the emphasis accorded 
to reading has been based on the erroneous assumption that children 
need to be taught to read and write, while ey learn naturally to 
listen and speak. Early points out this "natural" process involves 
almost constant reinforcement and extension by adults and older 
siblings, generally on a one-to-one basis. The article intimates 
that despite the apparent desirability of achieving balance among 


the language arts, there are many powerful forces blocking this 
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achievement. 

In a significant comment made by Early, she reiterates a 
position taken by other writers including Moffett and Evanechko: 

If teachers bear down hard on reading instruction, it 

is because parents, school boards, state and federal 

agencies, newspapers and magazines, outside evaluators, 

big business, the whole of corporate society tells them 

that they must. Their own conscience tells them they must. 

Their insecurities tell them that "more" is "better." 

If we want a balanced language arts program, with reading 

held in reasonable perspective, we shall have to bolster 

teachers' self-confidence at the same time that we 

convince them that children's progress in reading will 

not suffer—indeed will probably accelerate—if we use 

the other language arts to stimulate and support the 

reading component (1974:708). 
Through the metaphor of the four-wheel drive, Early stresses the 
importance of a language curriculum "that makes total and balanced 
use of reading, writing, speaking and listening," providing children 
with "the power and versatility they need to go anywhere" (1974:707). 
Based on the literature discussed above, it would appear that 
achieving a balanced emphasis in the teaching of listening, speaking, 
reading, and writing, is a basic and crucial element of an integrated 
approach to language arts. 

Before leaving the discussion of integrated language arts 
as listening, speaking, reading, and writing, it should be noted 
that additional elements are often included as facets of integrated 
language arts. “Language is not the only, and not always the most 
appropriate, medium for presenting one's ideas and feelings about 
one's world" (Smith, Goodman, and Meredith, 1976:206). Forms of 


non-verbal communication such as art, music, dance, and mime are 


also powerful modes of communication. Children should be familiar 
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with these modes as a way of expressing and as a way of experiencing. 
Whereas listening, speaking, reading, and writing are 
symbolic forms of communication dealing with words, art, music, 
dance, and mime, are symbolic forms of communication where the 
impact of the total form conveys the message. 
Rather than pursuing the vague concept of appreciation, 


the arts in the curriculum should fill the need for 
literacy in these particular modes of presentation. 


In a real sense, children need to learn how to present 
their ideas in art forms. and how to "read" the symbolic 


presentations of others. Practice in the arts should 
be contiguous with practice in language presentation. 


The study of art, music, dance, and theatre is not a 


frill but is an essential in the curriculum (Smith, 
Goodman, and Meredith, 1976:120). 


An integrated approach to language arts recognizes the importance 

of both verbal and non-verbal modes of communication. Although art, 
music, dance, and mime are not "language" arts, they, along with 
language, are subsumed under the more general rubric of communication. 
It is crucial that the child be given the opportunity to express 

and experience in all the modes of communication. 

Recognition of the fact that communication is a mosaic of 
various modes of receiving and expressing, necessitates an examina- 
tion of the interrelatedness of the elements. Listening, speaking, 
reading and writing are related in that they facilitate verbal 
communication. They involve verbal symbols, words. Loban, in his 
longitudinal studies of children's language (1963), found that 
reading, writing, listening and speaking are all positively related. 
Children who were low in general oral language ability tended to 
be low in reading and writing achievements. Not only are the four 


basic elements of listening, speaking, reading, and writing related 
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in these broad ways, but the many skills that comprise each separate 
process are related to each other, to the specific process, to the 
other processes and also to their individual skills. "The inter- 
relationships are many, varied, and in numerous ways highly 
intricate" (Greene and Petty, 1975:4). 
Of special consideration is the relationship of the language 
arntsator thinking. 
Language and thinking are so interrelated in most forms 
of sophisticated thinking that they must be dealt with 
together. Psychologists need to be interested in the 
question of where language and thought are separated, 
but educators need to be concerned with where they fit 
together, because language is the main vehicle for the 
teaching of thinking and reasoning (Smith, Goodman, and 
Meredith, 1976:128). 
The nature of the relationship between language and thought is a 
moot point, as evidenced by the opposing positions held by Piaget 
and Vygotsky, the former suggesting that language may be led by 
thought, and the latter that thought may be led by language. For 
the purposes of education, Smith, Goodman, and Meredith propose a 
compromise position which: 
. « - embraces a concept of "dialogue" in which the 
language of children and the language of the adult 
teachers are brought into interplay at every stage of 
the development of language and thinking, including 
an initial "discovery" period. The collective language 
of the adults in a society is as potent a factor in the 
development of thinking as the child's own spontaneous 
formation of structures of relationships drawn from 
experience (1976:136). 
Since a concern of integrated language arts is to foster integrative 
behavior in the child, the intimate relationship of language to 


thought must be considered as a crucial relationship among the 


elements of listening, speaking, reading, and writing. 
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It has been suggested that the language arts have many 
broad and specific interrelationships. Thorn and Braun point out 
that the language arts can be grouped by medium—oral and written— 
or by function—expressive and receptive (1974:61). They classify 
the skills and abilities common to the expressive arts of speaking 
and writing as including: formulation of the idea, vocabulary, 


language patterns, organization, sensitivity to audience, as well 


as style and form. Skills and abilities regarded by Thorn and Braun 


aS common to the receptive arts of listening and reading, are cited 


aS word perception, and interpretation. Each of these skills in turn, 


is made up of subskills. According to Thorn and Braun the mastery 

of the skills is Eee ey to the practice of the art (1974:102). 
Although it is necessary to be totally familiar with this 

complex of skills and abilities, it is also of paramount importance 


to see them in relationship to the total act of using language for 


communication. A great danger lies in assuming that practice of the 


smallest components will be cumulative and lead to the whole. The 
skills and subskills of the language arts must be mastered, not for 
their own sake, but integrated with the total act of listening, 
speaking, reading, and writing, and ultimately with the act of 
communication. 


For purposes of discussion, it is necessary to 
distinguish among the four facets of language 
communication—speaking, listening, reading, 

and writing. One cannot conclude from these 
distinctions, however, that these four facets 

of language communication are to be separately 
taught. The materials of language are symbols of 
meanings, whether spoken, heard, written, or read. 
No arbitrary separation is made between them in 
everyday life. Mastery of the arts of communication 
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occurs in situations in which several or all of the 

phases of language are present. For this reason, 

the curriculum in the language arts should be so 

organized as to provide experiences which involve 

all facets of language in their normal relationships 

(NCTE, £1952:196).< 
The literature suggests that an integrated approach to language 
arts would organize activities to enhance the interrelatedness of 
the processes of listening, speaking, reading, and writing. 

Although the four ae arts are:closely related, each 
of them requires certain skills which are unique to the particular 

process. The Alberta Elementary Language Arts Handbook, Interim 
Edition, speaks of specific listening and speaking skills which deal 
with oral language and related skills, as well as specific reading 
and writing skills eaten require the development of special visual 
and motor skills (1973:8). 

James Moffett states that although there are specific skills 
unique to each of the language processes, there are many skills often 
included which are "general mental activities" (1968:16). Such items 
as recalling, comprehending, relating facts, making inferences, 
drawing conclusions, interpreting, and predicting outcomes are not 
solely language skills, but are indeed general thinking skills which 
may be developed in a variety of ways. The important point is that 
we must be extremely cautious in what we ascribe as the distinct 
skills in each of the language arts, and also, that regardless of 


the nature of the skill it must be taught in conjunction with a 


total communication situation. 
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Summary 


The literature reviewed suggests that: 


l. the language arts consist of four elements—listening, speaking, 
reading, writing. 

2. communication involves not only these four verbal elements, but 
also many non-verbal elements such as music, dance, art, and 
mime, to which children should be exposed as equally valid 
modes of reception and expression. 

3. the elements of language arts are related through thinking and 
through their common use of words as symbols. 

4. the elements of language arts are related through common skills 
and abilities. 

5. each element of the language arts.has unique skills. 


The Purposes of Integrated Language Arts 


Why are we concerned with the integration of the language 
arts? The literature reviewed in this section suggests that the 
elements of language arts are the tools of communication. This 
critical purpose of the language arts and its implications in the 
daily teaching of listening, speaking, reading, and writing will be 
discussed in this section. 

The teaching of specific skills must not be an end in itself. 
For successful integration with the process they comprise, as well 
as with communication in general, skills must have direct, application 
and purpose. 

Putting this at its simplest, what children use 

language for in school must be 'operations' and not 

‘dummy runs.' They must continue to use it to make 

sense of the world: they must practise language 

in the sense in which a doctor 'practises' medicine 

and a lawyer 'practises' law, and not in the sense 

in which a juggler 'practises' a new trick before 

he performs it (Britton, 1970:130). 


The idea of children using language for operations, that is, ina 


functional sense, has many implications. It implies that the 
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teaching of specific skills must be integrated with their use in 
communication, and particularly with the processes to which they are 
related. It implies that language arts activities must have purpose, 
which further implies the necessity for a reason for communication, 
that is some form of audience. That language must be practiced in 
school, the way in which Britton defines practice, is also implied by 
his quotation. 

It is rarely disputed in the literature that the primary 
purpose of language is communication. James A. Smith concisely 
summarizes many crucial ideas in the literature (Britton, Moffett, 
Greene and Petty, Smith et al., Logan and Logan) with respect to 
the purpose of language arts activities: 

The language arts are the tools of communication. 

They are not subjects in themselves for they have 

no body of content. We do not read reading or write 

writing, or spell spelling. .. . The fundamental 

objective of the language arts program is to develop 

correct, clear, imaginative and effective communication. 

The full realization of this object is possible only when 

the tools of language are used as tools and children 

practice the use of them continually (1973:74-75). 

The child's recognition of a need is central to developing 
purpose in language arts activities. The publication of the 
National Council of Teachers of English (1952) stresses the 
need for genuine purpose in language arts activities. It is 
suggested that communication occurs not in a vacuum, but because 
men are concerned with ideas, and the expression and reception of 
these ideas by oral and written means. "The design of the language 


arts curriculum should therefore be derived from those significant 


centers of need and interest which occasion real communication" 
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(NCTE,- 1952:196) . 
3 Taylor (1970:24) further translates this into classroom 
practice by suggesting: 

- « - more and more, the language arts program is being 

filled with activities which have current as well as 

future value for the student. For instance, rather 

than writing letters to hypothetical people, write 

actual letters. During this process, the student will 

in most cases receive valuable information or material 

and at the same time learn letter writing skills. 

Taylor also stresses that the student must not be put in the dilemma 
of “going somewhere just for the sake of going." He states that 
goals and direction are necessary. 

Smith et al. emphasize that there must be purpose in any 
learning, and that the purpose for learning Taniseeeis to 
communicate (1976). From this axiom of pais alte ae need in 
language learning, they suggest that "in literate societies, 
communicative need will play the same prime motivational role in 
the child's learning to read and write as it does in his learning 
to speak and listen with understanding" (1976:12). We use language 
because we need to communicate. This need is so urgent in human 
beings that some writers such as Cassirer and Langer (1974) have 
suggested that a fundamental activity of the human brain is con- 
verting experience to symbols. Purpose is central to communication, 
and therefore must be central to language arts activities. 

Logan and Logan (1967:4) stress the relationship of communi- 
cative need to audience; "not only must the child want to 


communicate, he must have someone to receive his communication." 


Communication by its very essence, involves at least two persons, a 
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transmitter and a receiver. Moffett (1968:10) suggests that communi- 
cation through language (discourse in Moffett's terms) involves 
three elements: "a first person, a second person, and a third 
person; a speaker, listener, and subject; informer, informed, and 
information; narrator, auditor, and story; transmitter, receiver, 
and message." One way of increasing the child's language effective- 
ness is to provide an ever-expanding yabaeey. of audiences; from 
those small and known, to those large and unknown. "When the pupil 
has something to say, there should be someone to listen; when he has 
something to write, there should be someone to read. Young people 
should read and listen in order to enrich what they have to say and 
weite™ (NCTE,"1952: 196) . 

To reiterate, an integrated language arts approach recognizes 
that the purpose for developing the tools of language arts, listening, 
speaking, reading, and writing, is to facilitate clear, effective 
communication. Language arts activities within the school setting 
need to keep this general purpose in mind, while also accounting for 
specific goals for specific activities. Communication, in as 
genuine a situation as possible, should be the ever-present purpose 
for language arts activities, with the recognition of the fact that 
communication implies an audience which may be a OE tig tok. one to 
many. 

The integrated approach to language arts places tremendous 
emphasis on the child as the "user" of language in the school 
setting. 


In order to expand language there must be no artificial 
exercises in recitation or copying someone else's 
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language from the board but actual opportunities for 
children to use their own language to communicate. 
Children need the opportunity to stretch their 
language to the limits, to express their reactions 

to experiences, and to interact with each other. ... 
Children can discover limitations on their language 
ability only if they have opportunities to use it. 

As communicative needs occur that they cannot meet, 
they will reach for more language; they will be self- 
motivated to expand their language (Smith et al., 
1976:67). 


Concern has shifted from learning isolated language rules and subject 
Matter to using the communication skills. Petty, Petty, and 
Becking state that it is more a Ta "for a child to have the 
skills necessary for effective expression and reception of ideas 
and information than to know rules about language structure, 
punctuation, etc." (1973:16). 

James Moffett, an outspoken proponent ae the idea that 
children must use language in school, has set down among the basic 
beliefs underlying his programs these axioms: 

1. Rendering.experience into words is the real 

business of school, not linguistic analysis, or 


literary analysis, or rhetorical analysis, which 
are proper subjects only for college. 


2. What a student needs most of all is to perceive 
how he is using language and how he might use it. 
What this requires is awareness, not information 
(1968:11-12). 
Moffett states emphatically that the main thesis of his book is that 
children should use language much more in the school setting. 
The Interim Edition of the Alberta Elementary Language Arts 
Handbook (1973), also is strongly in favor of children expanding 
their language through active involvement in language-developing 


Situations rather than through passive learning about language. 


This is not to suggest that there is no place in the school setting 
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for learning about language. Learning about language is important 
where it is necessary to further the child's development as a user 
of language. "Knowing about language and how it works is important, 
but only as it contributes to using language effectively" (Smith 
etual 7 (1976275) '< 

James A. Smith suggests that his prime objective in building 
effective communication skills is that “each child needs to 
experience language in dynamic and relevant ways all day, everyday, 
so he can communicate comfortably in every way open to him, and 
without unnecessary pressures" (1973:37). . 

These writers have placed great emphasis on the desirability 
of children increasing language arts skills through use. The stress 
is on a synthetic approach to language arts activities, rather than 
on an analytic approach. Synthesis involves the integration of the 
skills of language arts, as well as the processes themselves, listening, 
epeekind: reading, writing, with the general goal being increasingly 
effective Beanie ion Since children learn language initially 
in a synthetic manner, immersed in a total language situation where 
they must sort out particular aspects and form associations, it seems 
plausible that nie method may be most suitable for language develop- 
ment in the school situation, where focussing on particular aspects 


would occur only when the child needs them to further his communication. 


Summary 
The literature reviewed suggested that: 
1. the teaching of the elements of language arts, as well as their 


related skills must have purpose to be effective. 
2. the purpose of language learning is communication. 
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3. the teaching of language arts in the school setting must involve 
functional practice. 

4. communication implies audience and that the functional practice 
of language arts in the school must also recognize this. 

5. children must use language if they are to master it. 


The Foundations of Integrated Language Arts 


James Britton, in a very sagacious comment, suggests that the 
school cannot afford to ignore all that has gone on in the life of 
the child prior to his entering school. This section reviews the 
literature on the elements of the child's life, prior to entering 
choot which have a tremendous influence on the extent of his 
communication skills and the teaching of the language arts. 

Using language becomes a natural phenomenon to the child. 
Prior to entering school he probably has listened for six years, 
spoken for at least three years, and may have engaged in other 
language developing situations such as playing house, being read to, 
and looking at books, magazines, and papers. This accumulation of 
"languaging" wealth is evidence of a high degree of language com- 
petence. Many children implicitly "know" much about language. 
Loban's study as well as studies by Cazden (1972) indicate that even 
by kindergarten children are using all the basic patterns of English 
sentence structure. Loban found that the differences between groups 
of children who were rated as high or low in language ability were 
not in the patterns they used, but rather in the completeness and 
complexity of their utterances. 

The implicit knowledge the child has about language can be 
used in a synthetic manner to build explicitly formulated ideas about 


language. Smith et al. suggest that "the process of language 
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expansion and increased effectiveness is essentially a continuation 
of the induction the child has been using in all his language 
learning since birth in which communicative need has been the prime 
motivating force. ... . The teaching strategy for a school program 
designed to expand language and improve its effectiveness is a mixed 
strategy of uncontrolled and controlled induction" (1976371). . The 
implicit knowledge (competence) of the child with respect to language 
can be used to build his explicit knowledge (performance) toward 
increasing effectiveness. 

Loban's longitudinal study, previously cited, has shown that 
except for children whose native language was not a dialect of 
English, all the children in his study used all basic patterns of 
English sentence structure, even in kindergarten. Because the 
child's language learning and experience prior to entering 
school has been largely confined to his family, home, and immediate 
neighborhood, the laneneene Brines to school may be different from 
"standard" English. Smith et al. point out however, that regardless 
of whether the child possesses a socially prestigious dialect or one 
considered substandard, "in all respects, the process of language 
learning and development is the same" (1976:47). 

It has been suggested that the child's language competence 
is always acceptable since it is out of his control, deeply 
internalized and rooted in his earlier environment (Armstrong, 
1976). The child's language competence is always acceptable because: 

the child's language is as much a part of him as his 


own skin. Rejection of his language may more deeply 
upset him than rejection of the color of his skin. 
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The latter is only an insult, the former strikes at 
his ability to communicate and express his needs, 
feelings—his self (Smith et al., 1976:46-47). 


Loban states that children need to learn standard English 
in addition to the social class dialect they know (Thorn and Braun, 
1974:50). Thorn and Braun, in agreement with Loban, regard the 
learning of standard English in this manner: 


The school's job therefore is to provide each child with 
the standard language that is the passport to a wide range 
of social and economic opportunities. But the decision 
to use or not use this language belongs to the individual. 
The person who is fluent in standard English and yet 
rejects its use may well be restricted to membership in 
certain social and occupational groups; the person who 
does not know standard English may often be restricted 
to those same groups. But there is a vital difference 
between restricting oneself and being restricted by 
ignorance of the standard language of the community 
(1974:50). 


James Britton sees no alternative, in the initial stages, to 
the. total acceptance of the language the child brings to school. 
He suggests that the development of an awareness and acceptance of 
differences can grow into "the habit of adapting speech to suit 
different purposes and occasions" (1970:135). 

If in the early stages we can increase the range of a 

child's choice, encourage acceptance of differences 

and adaptability to changing situations, and at the 

same time leave him in unimpaired command of the 

speech of his home, then I believe we shall have produced 

the best possible foundation for all his later uses of 

language, including that of taking over—if and when he 
feels the need for it—some spoken form of standard 

English (19702135) < 

Smith, Goodman, and Meredith stress the importance of 
communicative need in expanding dialects into the language of the 


general culture. Giving up only the language that is no longer 


needed and adding language to meet new needs is regarded as an 
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approach that may help children of divergent language backgrounds, 
in their acquisition of the expanded language of the general 
culture (1976:56). 

The literature indicates that the child's language competence 
is an important er ancien in defining an integrated approach to 
language arts since language is Renee aney changing and there are 
many levels of language, ranging from "illiterate" to "literary." 
Most of us use all levels at one time or another, depending on the 
social situation in which we find ourselves. The integrated language 
arts Be ee must help the child cope with these different levels, 
"not as criteria for determining the social status of the speaker, 
but as a ae style or a means of Tepe aes a specific idea 
within a eeveain context" (Smith, 1973:84). 

The ability to use with precision and appreciate with under- 
standing the appropriate mode of language for a given purpose and in 
a given social situation is an extremely valuable asset. This is the 
essence of effective communication, the goal of the integrated 
language are program. This applies not only to the use of "dia- 
lectic" variations as opposed to "Standard" English, but also to the 
choice of whether to write a friendly letter or a business letter, a 
report or a poem, whether to seek information from a newspaper or an 
eyewitness, from an encyclopedia or a fanciful account, whether to 
give a speech, sing a song, or show Biseuees whether to speak out, 
write down, draw a picture, make a play, invent a new way to express, 
or do nothing. These are only some of the many choices the child 


must learn to deal with and make if effective communication is to 
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occur, that is, choosing the "correct" mode of verbal or nonverbal 
communication for the particular purpose and situation. 

Correctness may be thought of as the final step 

in a process that includes these steps: 

(a) overall fluency 

(b) building of a repertoire 

(c) selection for effectiveness 

(d) selection for correctness (precision) (Armstrong, 1976). 

Throughout the literature on language arts, the influence 
of experience, as one of the foundations of the child's language 
development, is pervasive. Britton crystalizes the importance of 
experience to language development when he states, "real communica- 
tion begins when the words are about experiences, ideas, and 
interests, which are worth putting into language" (1967:36). James 
Moffett echoes this sentiment in the statement, "but the stuff to be 
conceived and verbalized is primarily the raw stuff of life, not 
language matters themselves. Rendering experience into words is the 
real business. of the school). 4.4)(1968:11). 

The investigator has alluded to the role of experience in 
language development in the discussion of the diversity in language 
performance among children who speak dialects and those who speak 
standard English. The literature suggests that the child's language 
performance is deeply rooted in his experiences at home and within 
his community. 

The role of experience in the early stages of language 

learning is self-evident. It is only the repeated 

association of a word with a direct experience that 

enables an infant to establish its meaning. Less 

apparent but equally important is the continued 

dependence of language learning on experience (Thorn 


and Braun, 1974:107). 


Development in the language arts throughout the school years, is 
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-~dependent upon continuing and extending experiences, first hand and 
vicarious. The importance of new experiences resides in finding 
and using the appropriate language to clarify and organize the 
child's thinking and feeling about the experiences (Elementary 
Language Arts Handbook, 1973). An integrated approach to language 
arts must recognize the experiential base of the child's language and 
seek to extend and enlarge his experiences, and in conjunction with 
this, to increase his language ability, be it in listening, speaking, 
reading, or writing. ) 

The child initially clarifies and organizes his experience 
through ae process of speaking. "The development of both language 
and thought begins in Danae instances with talk. It is through 
talk—his own and others—that the child first learns to organize 
his eno ieencr to jupesrictes his experiences and to communicate 
with others" (Handbook, 1973:4). Britton points out that in school 
we cannot afford to ignore all that has gone on before, "school 
learning must both build upon the learning of infancy and foster 
something that will continue and evolve throughout adult life" 
(1970:129). Since oral language is the child's first, and perhaps 
best, avenue for receiving and communicating ideas and the one most 
frequently used in adult life, it seems vitally important for the 
school to provide a continuing program for extending the skills of 
speaking and listening. 

It is folly to perpetuate a situation in which children 

are encouraged to talk (and so extend their control 

over both their language and their environment) 

during the first five years of their lives and are 


then cautioned, as they begin school, "Remember that 
you don't talk in school!" Surely, the school, 
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whose commission is to promote learning, cannot afford 

to cut off one of the most effective avenues for that 

learning (Thorn and Braun, 1974:114). 

The school's role in perpetuating language learning through 
talking involves providing opportunities where children are 
encouraged to engage in talking for a variety of purposes and in a 
variety of situations. Moffett suggests that the concern of the 
school should be "formalizing peer talk sufficiently to provide 
learning of a sort that seldom occurs in casual out-of-school 
conversation (1968:45). 

Connie Rosen conceives of "school talk" in this manner: 

In some ways there is too much talk that needs pruning 

and trimming, and too little of the purposeful 

reasoning talk. The talk I am aiming for is the talk 

that arises from shared experiences, experiences enjoyable 

and interesting and yet allowing the children freedom 

to express themselves. Talk that will encourage 

comment and criticism and lead them to think about 

what is happening to them (Britton, 1967:28). 

Britton views one of the most important functions of school talk 
and talk at all stages as that of creating a personal context for 
new experiences, facts and ideas. 

Proficiency in the area of oral language, while valuable 
for clarifying, organizing, and communicating experience, is also 
essential as a base for the other language arts (Logan and Logan, 
Thorn and Braun, Britton, Smith et al.). Moffett states: 

To develop their language powers the simple fact is 

that children must talk a lot. They must use 

language and use it an enormous amount. Learning 

to read and write will depend in large measure on 

the growth of oral speech (1968:45). 


The interrelationships among the language arts make a sound 


oral language base imperative. The process of listening implies a 
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spoken message and Britton maintains that "talk in a participant 
role provides also the most efficient schooling in listening". (1970: 
E3S)s8  THOrnVand Braun reinforce this position by stating that "The 
interaction between the listener and the speaker, ee a is part of 
Many oral communications, Peanines a continual interchange of roles 
that leads to reinforcement of the language learning of each" (1974: 
NC he 

As the written code is a symbolization of the sounds of the 
oral code, the Eee to write is also based on oral language. 
Although an idea is recorded in writing, "the BAtURe of the idea and 
its expression are dependent on the author's oral language" (Thorn 
and Braun, 1974:57). Thorn and Braun suggest that the idea stems from 
the author's experiences which he has reflected upon, individually 
and in relation to his other experiences. His thinking, and 
ultimately what he records in writing, will be influenced by the 
quality of his experiences and the vocabulary and language patterns 
he has at his cepa 

Reading is also inherently tied to oral language development, 
since, particularly in beginning reading, the meaning abstracted 
from printed symbols is viewed in terms of oral experience. Extracting 
meaning from the printed page requires bringing meaning to it— 
meaning acquired by organizing and extending experiences through oral 
language. Loban's longitudinal studies of children's language support 
the fact that children who are low in penetra ioral language ability 
tend to be low in reading eps writing achievements. The literature 


suggests that an integrated approach to language arts should consider 
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the importance of oral language as the base of all the language arts. 


Summary 


The literature reviewed suggests that: 

1. the implicit knowledge that the child has in language can be 
used to build his explicit knowledge of language. 

2. experience is one of the foundations of the child's language. 

3. oral language is the base of all the language arts. 

The Organization of mmteqratea Language Arts 

The facilitation of an integrated approach to language arts 
involves some practical considerations in terms of classroom climate, 
physical arrangement of the classroom, grouping, timetabling, and 
integration with other subject areas. These topics, and their 
importance to the successful implementation of an neegee tea approach 
to the language arts, are pursued in the following section. 

The language arts are a social phenomenon. Man uses language 
to communicate with others, for pleasure Has to get things done. If 
the child is to use his language in lifelike communication situations, 
there must be interaction with genaves In the school setting, 
language arts activities can be most effectively organized in group 
situations. Armstrong suggests that in the elementary school, social 
and oral language must neuen be completely replaced by individual and 
written language (1976). An extension of this principle of teaching 
language arts implies that individual, Pe iktanadnaasce should 
always be translated into a social and oral context. 

Britton regards talking and the interaction it promotes as 
the cornerstone of language arts. He, as others (Moffett, Thorn and 


Braun, Smith et al.) believes that "it is not any and all forms of 
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talk that are desirable, mere garrulity on the one hand being of no 
more value than, on the other, the rigid inquisitional question and 
answer that used to pass under the name of discussion'" (1967:xiii). 
Britton is of the opinion that the kind of "talk" interaction needed 
in the classroom changes as children grow older. Younger children 
need interactions with warm and understanding adults or older 
children, while at the upper elementary levels, group talk is needed. 

Moffett, also an avid proponent of the merits of classroom 
interaction, maintains that: 

Peer discussions in small groups should be a staple 

learning activity for all grades, alloted a large 

amount of time in the curriculum, and conducted with 

the same regularity and method that, for example the 

traditional reading groups are accorded during these 

early years (1968:47). 
Moffett is of the opinion that the only way to provide individual 
students with an appropriate amount of language experience and 
feedback is to develop small-group interaction. He envisions the 
teacher's role as one of teaching students to teach each other. 
Also stressed in Moffett's approach is the idea that a good group 
process will provide an external model for individual inner 
processes: 

Not only does he take unto himself the vocabulary, 

usage, and syntax of others and synthesize new 

creations out of their various styles, points of 

view and attitudes; he also structures his thinking 

into mental operations resembling the operations 

of the group interactions. If the group amends, 

challenges, elaborates, and qualifies together, 

each member begins to do so alone in his inner 

speech. This is not a proven point, but I believe 


that general experience bears it out (1968:46). 


In this approach, Moffett stresses that group interaction must be 
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taught—with frequency, regularity, and method—the speech ensuing 
from it being a means to a real-life end. 

Thorn and Braun see the importance of small group interaction 
in involving every child in language arts activities. They feel 
this concept is basic to a successful language arts program. 

Interaction can and should take a variety of forms for a 
variety of purposes, including dialogue, small groups (maximum of 
six), and class discussions. This is also an opportunity to involve 
not only peer discussion, but child-adult and child to older or 
younger child interactions. The literature suggests that an integrated 
approach to language arts would accept the fact that small group 
interaction is a crucial and basic method of organizing for inte- 
gration of the language arts. 

In addition to the concept of small group interaction, there 
seems to exist in the literature other important organizational 
elements which are said to facilitate integration. 

Despite the child's natural capacity for language and 

his remarkable progress in this area in a few years 

time, the school still must assume considerable 

responsibility for language development. . . . Words 

are meaningless to him unless they represent aspects 

of real or vicarious experiences. He seeks and needs 

opportunities to verbalize, discuss, hypothesize, 

synthesize. Discussion, charts, creative stories, 

films, recordings, excursions, and every other means 

at the teacher's disposal must be enlisted to enlarge 

the child's linguistic frame of reference (Logan, 

Logan, and Paterson, 1972:10). 

The use of many and varied materials to facilitate develop- 
ment in listening, speaking, reading, and writing is necessary for 


several reasons. Among these, the fact that variety in experiences, 


which includes materials and methods used in the classroom, will 
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demand that the child reach for and use a wider variety of language 
forms. In addition, the age of multi-media communication is upon 
us. "Schools are forced to compete with the teaching media outside 
them; the means for communication within the school must be as 
dynamic and as dramatic as those outside in order to get through to 
theychild"™. (Smith, 1973:37).. 

A dynamic and dramatic classroom will provide varied 
materials and experiences to stimulate development in EHoMeguace 
arts. 

Lt aad bevthenneweideas thatigivevlife sto’ the 

language arts program, and a teacher will do well 

to ask himself before each class, "What's new?" 

Whether it is a Langston Hughes poem, an opinionated 

letter to the editor from the local paper, or a 

writing assignment based on a provocative picture, do 

something different! (Taylor, 1970:217) 

Wall and bulletin board displays, realia, pictures, books, 
Magazines, papers, things to talk about, invitations to guest 
speakers, room for children to move about, and places to work are 
all important aspects of organizing the classrom for integrated 
language arts. | 

The literature also suggests that an integrated approach to 
language chee EL duogniueseenet the language arts develop in a class- 
room dngatorment characterized by mutual respect, acceptance, and 
trust between the teacher and the children and among the children 
themselves. Although it may be said that this element characterizes 
any effective classroom, regardless of the subject matter, a case 


can be made for its particular relevance to language arts. Literature 


which indicates the intense proximity of language to the self identity 
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has been previously cited. If a child's language performance is not 
accepted and valued, it may be that the child himself will not feel 
accepted and valued. The teacher has the primary role in creating a 
climate of acceptance and value, since he acts as a powerful model 
for the attitudes and behaviors of the children. In the area of 
language arts it is particularly important that respect, acceptance, 
and trust prevail since increasing the effectiveness of communication 
is the essence of language arts. "A good language arts program 
cannot prevail where children feel intimidated, are isolated, and are 
reluctant to express themselves" (Rubin, 1975:13). 

Giving the child a feeling of self-confidence and worth 
should precede instruction in the language arts. In other words, 
the reinforcement of ideas should come prior to any specific instruc- 
tion or correction. 

. . . the teacher must value and appreciate the language 

of each and every child. The child must not feel that 

his language is considered bad. The teacher must not 

just tolerate it, the teacher must cherish it, making 

the child feel pride and confidence in his language and 

his ability to express himself in language (Smith et al., 

1976:66). 

Integrating the language arts holds some implicit assumptions 
regarding the organization of the school day. 

If we attempt to divide the Language Arts into rigid 

time allotments for listening, reading, speaking, 

language skills, composition, spelling and hand- 

writing, we are in danger of isolating skills and 

giving children a false picture of the various 

components of the Language Arts. In effective 

teaching, it will be necessary on some days for 

teachers to use a greater part of the Language Arts 


time for listening; another day, for reading; 
another day, for composition (Province of British 


Columbia, A Guide to Teaching the English Language Arts 
in the Intermediate Years, 1968:208). 
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In effect, this means that to facilitate the flexible nature of an 
integrated approach to language arts, generous and flexible time 
allotments are necessary (Greene and Petty, 1975:62). Taylor sees 
the advantages of longer class periods as including fuller development 
and more careful teaching of concepts, more time for individual and 
group work, and more time for developing longer assignments such as 
plays and writing newspapers (1970:206) . 

Crucial to the facilitation of the integrated language arts 
approach is the recognition that no aspect of language arts must be 
taught in isolation. Generous and flexible time allotments allow the 
teacher and students the time to integrate skills and activities in 
purposeful communication. 

Perhaps one of the most basic and powerful ideas associated 
with the concept of integrated language arts concerns what Moffett 
has termed the differentiation among "kinds and orders of knowledge" 
(1968:6). He suggests that English, mathematics, and paneiae 
languages can be differentiated from the empirical agus abes such as 
history and biology because the former are not about themselves in 
the same manner as are the latter. "English, French, and mathematics 
are s ol systems, into which the phenomenal data of empirical 
subjects are cast and by means of which we think about them. Symbol 
systems are ae primarily about themselves; they are about other 
subjects" (1968:6). Moffett feels strongly about the importance of 
separating, in the curriculum and in the student's mind, the symbolic 
systems from the empirical subjects in order that the student can then 
discover "both the dependence and independence of one and the other" 


(196839); 
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Greene and Petty recommend that in organizing subject matter 
to facilitate Moffett's idea of differentiating between the symbol 
system and the content, a functional and integrated program be 
utilized (1975:59). They suggest that this type of approach is 
functional in that it focusses upon children's language arts experi- 
ences, and is integrated in that what children write, speak or read 
about and listen to is derived largely from other curricular areas. 
Greene and Petty reinforce the idea that integration with other 
curricular areas must never be forced or artificial and that such an 
approach does not eliminate the teaching of specific skills, attitudes, 
and knowledge when needed. The objective should be "to get away from 
the formalized and isolated teaching of subject matter which too 
often ignores children's abilities, needs, and interests" (1975:59). 

Every child must learn that the language skills are the 

tools by which he receives and transmits ideas and 

information about all his daily activities, in school 

and out. These activities are the content around which 

a successful language arts program operates. Thus, the 

language skills can be integrated with every area of the 

school curriculum—and they should be at every natural 

opportunity (Greene and Petty, 1975:60). 

The responsibility for teaching children how to operate 
the symbol system of language belongs to every teacher, regardless 
of the subject matter he teaches. "As someone has said, 'Teaching 


children to use their language effectively is too important to be 


left only on the English teacher'" (Greene and Petty, 1975:58). 


Summary 


The literature reviewed suggests that: 


1. integrated language arts activities must be organized to promote 
interaction, particularly small group peer interaction. 
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2. the use of many and varied materials is an essential organizational 
element of integrated language arts. 

3. language arts develops in a classroom environment characterized 
by mutual respect, acceptance, and trust. 

4. integrated language arts is facilitated by a school day so 
organized as to provide generous and flexible time allotments. 

5. an integrated language arts approach recognizes that language is 

a symbol system through which most other subjects are learned, 

and that the curriculum should be so organized as to account for 

this fact. 


CONCLUS ION 


The literature on the "language arts" is virtually endless. 
There are innumerable texts Acaling cece with each of the 
four elements,. listening, speaking, reading, and writing, as well as 
those dealing collectively with the four elements. It is obvious 
that the teaching of language arts is held in high value, but 
approaches, methods, and materials are varied. 

Over the years, the process called integration has generally 
meant a concern with presenting knowledge in such a manner that it 
would "find coherent form in the life of the learner" (Maxwell, 
1968:53). Combining listening, speaking, reading,.and writing under 
the rubric of language arts was one attempt at integrating English. 
We have now recognized that the goal has been missed and the result 
is integrated language arts, another attempt to make the teaching of 
listening, speaking, reading, and writing more effective. "More 
effective" should be defined in relation to the learner and his 
increasingly more effective ability to use language in all its facets 
to meet his communication needs. 

In 1940, Washburne stated, "the point is that learning is an 


integrated act and is effective in proportion to the degree of 
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relationship that any one element of learning has to other elements 
and to one's total experiences" (275). In 1968, Maxwell stated, 
ea ree that we cannot integrate learning for the learner, since 
this is something which he must do for himself, the classroom quest 
is to organize the bits and pieces so that the learner sees the inner 
unity of the thing called English" (57).. In 1974, Robertson stated, 
"this integrating is an internal personal process. Teachers cannot 
do it for their pupils; pupils must do it for themselves" (41). 
Integration of learning experiences within the individual learner is 
fundamental to the concept of integrated language arts. Until it is 
recognized that integration is an internal process and that language 
is a symbol system which children must be taught not only how to 
describe, but how to operate, integration in the language arts will 
NOC OCCUL. 

The literature presented here has attempted to elucidate some 
of the fundamental ideas which may help the teacher provide language 
arts experiences in such a way that the child will find it easier to 
integrate them with his personal experience and give him a more 


effective way of dealing with his future experiences. 
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Chapter 3 
THE DESIGN OF THE STUDY 
INTRODUCTION 


The objectives of this study were to establish a set of 
criteria to define an integrated approach to language ee and to 
validate these criteria through the ratings and comments of two 
selected expert groups. "Expert" groups were required in order 
to assure some degree of familiarity with the concepts and termin- 
ology presented in the criteria. 

To accomplish the objectives as stated above, an instrument 
was constructed in the form of a questionnaire containing seventeen 
criteria synehieetizéed from the related literature. This was then 
administered to the two expert groups and later tallied to obtain 
the results. This chapter will deal hy AAS Sa of 


the methods used in conducting the study. 


CONSTRUCTION OF THE INSTRUMENT 


Development of the Criteria 


It was felt by the investigator that there seemed to be a 
lack of statements defining what constituted an integrated approach 
to language arts. Since integration is not a new concept in educa- 
tional literature and has also been discussed with specific reference 
to the language arts, the investigator felt it would be justified to 


turn to the literature in an attempt to synthesize a body of 


Si 


ity is niall Mah dy cab 
kit to. ‘ebvias ekde he 
Te ire ani fh. aint a, Ae ye Ak 
aoe veo in oatieb oF tuedh 


‘) F 0) 


sisetiro ge, pe ‘eshint 


owl ee 


pen, tx qx Pe 


; “ M | 
+ ah nk beanos noo 


vite i 
~ 

~ 
one i ri ae vf 
Dae. At an i j Are Fe 


whe seiaisl ott ae betovasanoe 


f ti 


i 


os ae “esesenata Saanten ‘ens not oxteortes ‘6. 
iy He Pt Se ey Lt | 


Li 


i 
bat fino as 


ect iis 
ake tnab, thin 3 nite sie 
i gi Be, ay <a J Aa _ 


i ae ction 


es ee ites 


52 


statements that would potentially define an integrated approach to 
the language arts. 

Both current and earlier literature on language arts and 
related topics were reviewed by the investigator. Themes or principles 
relating to integration in the language arts were noted. These were 
Tpeldcaain the summary at the end of each section in Chapter 2. From 
the summary at the end of each section the following criteria were 
Ai EERE 


The Elements of Integrated Language Arts 


1. An integrated approach to language arts recognizes that language 
development involves the receptive arts of listening and reading, 
and the expressive arts of speaking and writing. 

2. An integrated approach to language arts organizes language arts 
activities in order to enhance the interrelatedness of the 
processes of listening, speaking, reading, and writing. 

3. An integrated approach to language arts attempts to provide 
children with many different modes for receiving and expressing 
in the language arts. 

4. An integrated approach to language arts utilizes separate, though 
not isolated, periods to develop specific mechanical skills, as 
well as integrated experiences to facilitate the common elements 
of listening, speaking, reading, and writing. 


The Purposes of Integrated Language Arts 


1. An integrated approach to language arts recognizes the importance 
of purpose to a communication situation in language arts 
activities. 

2. An integrated approach to language arts stresses language develop- 
ment through the use and practise of listening, speaking, reading, 
and writing. 

3. An integrated approach to language arts recognizes the importance 
of audience to a communication situation and encourages a variety 
of audiences for a variety of purposes. 

4. An integrated approach to language arts considers the language 
arts in terms of the appropriateness and precision of a given 
mode for a given purpose and situation. 
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The Foundations of Integrated Language Arts 


1. An integrated approach to language arts uses the implicit know- 
ledge about language which the child has to build explicit, 
formulated ideas about language. 

2. An integrated approach to language arts accepts the fact that 
all children have achieved a high degree of language competence 
in at least one dialect by the time they come to school. 

3. An integrated approach to language arts recognizes the oral 
language base of all of the language arts. 

4. An integrated approach to language arts begins with the present 
experience and competence of the child in language. 


The Organization of Integrated Language Arts 


l. An integrated approach to language arts stresses child-child 
interaction in dialogue, groups, and class discussion. 

2. An integrated approach to language arts uses many and varied 
materials to facilitate development in listening, speaking, 
reading, and writing. | 

3. An integrated approach to language arts recognizes that the 
language arts develop in a classroom environment characterized 
by mutual respect, acceptance, and trust by teachers and peers. 

4. An integrated approach to language arts recognizes that flexible 
time allotments are necessary for integration of the language arts. 

5. An integrated approach to language arts recognizes that the 
processes and skills of the language arts are also modes of 
communication in other subjects. 


The final seventeen criteria were seen by the investigator as being 
the reoccurring themes or principles in the literature searched. 
These seventeen criteria became the basis for the instrument which 


was constructed to obtain the ratings of the two expert groups. 


The Instrument 

The instrument took aie form of a survey questionnaire. Each 
criterion was stated in the survey questionnaire in the form of a 
Reaction Statement, an Explanation Statement, and a Practical 
Application Statement. In this way, the essence of each criterion 
was stated in three different forms. 


The Reaction Statement conveyed the principle or criterion to 
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which the respondents erekts react. The Explanation attempted to 
expand briefly and clarify the intention of the principle, and the 
Practical Application attempted to bring the principle to a still 
more concrete level by suggesting what that principle would mean in 
terms of classroom practice.- The seater Statements were the 
criteria taken from the above list. The Explanation and Practical 
Application statements were developed from the literature as 
extensions of the criteria. The statements were reviewed by three 
qualified professors in order to verify the interrelationships 
among the Reaction Statement, Explanation, and Practical Explanation 
for each criterion. In the survey questionnaire, the criteria were 
randomly arranged, and the Reaction Seavenents were followed by the 
Explanation and peReciem Application statements respectively. 

The front cover page of the questionnaire asked respondents 
to assist in validating the criteria by rating each onein light of 
what they believed to constitute an integrated approach to language 
arts. The instructions directed the respondent to READ each Reaction 
Statement together with its accompanying Explanation and Practical 
Application, and then to RATE each criterion as highly appropriate, 
appropriate, undecided, inappropriate, or highly inappropriate to 
his ideas of an integrated language arts approach by placing a check 
mark in the spaces provided to the right of the Reaction Statement. 

The directions on the front cover page encouraged the | 
respondent to REACT to the criteria further by adding any criteria 
which he felt may have been neglected and by commenting on any of 


the criteria as stated in the survey. Space was left for this at 
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the end of the questionnaire. 

There was also space provided for the respondent to identify 
himself as a classroom teacher, including grade taught, or to specify 
the nature of his position if classroom teacher was not applicable. 
This was the only aoe of identification of the respondents used on 
the questionnaire. ‘ 

The entire survey questionnaire, including the front cover 


page containing a brief explanation of the study and directions to 


the respondents, was seven pages in length (see Appendix A). 
- POPULATION AND SAMPLE 


The second purpose of the study was to validate the criteria 
synthesized from the literature through the ratings of two expert 
groups, an instructional group, ony a non-instructional group. The 
use of "expert" groups was seen as a necessity if the validation of 
the criteria was to be neaninGrad. The expertise of the respondents 
in the area of language arts would enable them to make qualified 
judgements with respect to the appropriateness of the criteria. 

THe faeinge of an WSEECeionad group and a non-instructional 
group were seen aS a means Bele anette both theoretical and practical 
points of view on integration. The use of two such groups would also 
make comparisons of their ratings possible to determine any areas of 
divergence in perceptions on what constitutes an integrated approach 
to language arts. 

The population for the study involved instructional and non- 


instructional experts from the Edmonton Public School Board, the 
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Edmonton Separate School Board, the County of Strathcona School 
System, the St. Albert Protestant Separate School Board, the University 
of Alberta, Edmonton, and Alberta Education. 

The sample for the instructional group was identified by the 
particular school board, according to the teacher selection criteria 
outlined below: 


(a) expresses willingness to complete a brief questionnaire, rating a 

set of defining criteria on integrated language arts. 
(b) has a minimum of two years teaching experience. 
(c) teaches any grade between or including grades one and six. 
(d) teaches language arts on a regular basis in a normal classroom. 
(e) is viewed by supervisors as a successful language arts teacher. 
(£) has a minimum of three years training in Education 

OR 


has at least two university courses in curriculum and instruction 
in reading and/or language. 
The investigator eeareecautne teachers by telephone to explain the 
study and confirm their willingness to participate in the survey. 
Forty-seven teachers were identified. 

The nature of the non-instructional group limited the 
population from which to draw respondents. The sample of non- 
instructional experts was ideneuen es by the investigator in the 
case of Alberta Education personnel and University of Alberta 
professors. School supervisory personnel were identified by the 
school boards. School board consultants were identified by the 
investigator, except in one case where the board provided the names. 
Twenty-three non-instructional personnel were identified. 

The following chart indicates the number and types of experts 


included in the sample: 
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Instructional Non-instructional 
Division I teachers 22 Professors 6 
Division II teachers 17 Alberta Education 

personnel 2 
Consultants 6 
School supervisory 

personnel 6 


ADMINISTRATION AND SCORING 


Administration 

The people suggested by the school boards and those identi- 
fied by the investigator were contacted by telephone. At this 
time, the investigator briefly explained the nature of the study and 
confirmed the willingness of the respondents to participate in the 
survey. None of the people contacted were unwilling to participate 
in eu8 studyer Inala en of the non-instructional group, the 
investigator spoke directly to the respondent. In some cases of the 
instructional group, the investigator spoke to the principal of the 
school rather than directly to the teacher respondents. 

The surveys were personally delivered to the respondents, 
enclosed in a stamped, self-addressed envelope for return to the 
Tacéeungaten! Where possible, the investigator spoke directly to 
the respondents as the survey was delivered. 

Of 23 survey questionnaires delivered to the non-instructional 
expert group, 21 were yecemacal Of these, 20 were available for 
scoring purposes, the one remaining survey being omitted due to the 
omission by the respondent of an entire page. 

Of 47 survey questionnaires delivered to the instructional 


expert group, 41 were returned. Of these, 39 were suitable 
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for scoring purposes, the remaining two being omitted due to the 


omission by the respondents of an entire page. 


Scoring 

As the returned survey questionnaires were received by the 
investigator, they were designated into two main groups, instructional 
and non-instructional. The instructional group was further divided 
into Division I (Grades 1, 2; 3) and evel pa IT (Grades 4, 5, 6) 
categories. There ewere 22 respondents in the instructional Division I 
.group and 17 in the instructional Division II arOupe 

Scoring of the returned questionnaires involved tallying the 
number of responses in each of the categories, that is, Highly 
appropriate, appropriate, undecided, inappropriate, highly 
inappropriate, for each of the above described groups. In addition, 
tallies were recorded for the Total Instructional group consisting 
of Division I plus Division II respondents, and for the Grand Total 
group, non-instructional plus total instructional respondents. This 
meant tallies were recorded for a total of five groups, these being: 
the Division I respondents, the Division II respondents, the Total 
Instructional group (Division I plus Division II), the Non- 
instructional respondents, a the Grand Total group (Total Instruc- 
tional group plus Non-instructional group). | 

The tallies were chen converted to percentages by adding the 
highly appropriate and appropriate totals for any given group and 
taking this number out of the total number of that group who responded 
to the item. Omitting the item was not considered a response. 


A criterion was considered validated by a particular group 
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if the highly appropriate plus appropriate responses for that item 
were 80% or more of the total responses made by the particular 


group, to the item. 
ANALYSIS OF THE DATA 


Quantitative analysis of the data was Bore tes determine which 
criteria were validated by the Peete, groups. Qualitative 
analysis of the comments made by the respondents was also performed 
to determine any explanation of the Pints eaeaNe eee and any 
further insights into the groups' perceptions about integrated 
language arts. The qualitative analysis involved listing the 
comments made pertinent to each criterion and scrutinizing these to 
determine whether or not any commonalities could be found from which 


generalizations could be drawn. 
SUMMARY 


This chapter has discussed in detail the procedures used in 
the development, administration, and scoring of the instrument used 
in the study. The instrument was developed as part of a two-step 
process of establishing and validating a set of criteria to define 
an integrated approach to the language arts. The seventeen criteria 
which comprised the instrument were synthesized from the related 
literature. Two expert groups were administered the instrument and 
requested to rate each criterion as highly appropriate, appropriate, 
undecided, inappropriate, or highly inappropriate to their ideas of 


an integrated approach to language arts. An explanation of the 
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scoring procedures was also included. 
Appendix A contains a replica of the instrument as presented 


to the two expert groups. 
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Chapter 4 


ANALYSIS OF DATA AND SUMMARY OF FINDINGS 


INTRODUCTION 


This chapter will discuss the analysis and summary of findings 


related to the data collected from the survey of instructional and 
non-instructional experts. The data were obtained from the previously 
described questionnaire in which the two expert groups were asked to 
rate a set of 17 criteria, seen by the investigator as being reoc- 
curring themes in the literature, as highly appropriate, appropriate, 
undecided, inappropriate, or highly inappropriate according to their 
ideas of an integrated language arts approach. Space was provided on 
the questionnaire for the respondents to add any further criteria 
and to comment on the stated criteria. 

The data collected, ie described above, were analyzed in 
two ways. The quantitative analysis involved tallying the ratings of 
the two expert groups and converting these to percentages. The 
qualitative analysis was comprised of recording the comments made by 
the two expert groups and analyzing them in an attempt .to elucidate 
the quantitative findings. The quantitative and qualitative analyses 
will be discussed first, followed by the findings, reported on a 


criterial basis. 
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THE ANALYSES 


Quantitative Analysis 


The Groups 
To facilitate the analysis and interpretations of the 


findings, the two expert groups were subdivided in the following 


manner: 

Group | Number of Respondents 
Instructional-Division I 22 
Instructional-Division II ghia 
Instructional=-Total 39 
Non-instructional Total 20 
Grands Total 52 


The Histructi onarepiva ston I group was composed of those respondents 
teaching at the grade one, two, and three levels, while the 
Instructional-Division II group was composed of those respondents 
teaching at the grade four, five, and six levels. The 

Bear eee Ca) group was a Coan ipaLion OF the: Divieion I 

and Division II groups. The Non-instructional group was not sub- 
divided. This group, together with the Instructional-Total group 


comprised the Grand Total group. 


Tallying the Responses 


Totals were obtained for each criterion by tallying the check 
marks made by the respondents in each of the five groups, in each of 
the categories, highly appropriate, appropriate, undecided, inapprop- 
riate, and highly inappropriate. Table 1 contains the total number 


of responses in each category for each of the five groups, for the 


w | 
a) p 
\ a 
"| if ura 1h id i (ss i i 
i uf nts sist jorrssamt 
: » hi a 
. ~tenoisou J mst an 
VAs ) . ai’. - 
ae ae fistoteo es seek) a 
ethebtuodeen’ ¢ pals ie foe rolynoe 2, ae aus ome 
i Betas. a) ck Fn . ee 5 Kup oe ye = eee 
ern? al. be aos t bas ot ie 0, obi cd aa d4 pa 
, ie) : ! a 7 a F ¥ coe man i. 
} (i ey) af Wn in & BAe : y v t r 
) reba fe ey oa adv to aM b im oye, age, aese ay, sa, be ee 
CO ae a ot ; eLavok eb = at yanvO? osx eds aha fo 
yt ive: Ain) Ae 1) +" ih : r aye ’ 
OM ts 1 au hime i vias wo tesor- fanotaa F 
ie? ee 7 ue ti iii RA ‘ en fs ay di 
sf ode ya) * ont aw “ 98 “48 rors, ag oad } 
pt,” ; ’ i ‘ fm 5 | ; A i rt ae iid ; - “i 7 ue } Y 
A qnox a tad te) ay ape | uaa, ai di 
ei" 
: Me iM _ . an vr 
F y ial ve Bid : wey Laser Ba yortig — roa , 
: ek aa Beh ae a i 
| Rs, bie 
¢ nm > 


hh’ 


wh o4 5 
i Mil ‘ 
gl 


Table 1 


Tallies for Each Group for Each Item 
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Table 1 (Continued) 
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seventeen items. In the response column, the possibilities included 
highly appropriate (h.a), appropriate (a), undecided (u), inappropri- 
ate (i), and highly inappropriate (h.i). A column was also added to 
include the case where the respondent failed to mark any of the 
possibilities. This was considered by the investigator as omitted (0). 
The groups, as outlined above, included the Instructional-Division 

a 00 es I Instructional-Division Lin(l=-2)... che Instructional Total. (i-T), 
the Non-instructional (N-I) and the Grand Total (G-T) . 

It may be seen from Table 1 that the majority of the responses 
for all of the groups occurred in the highly appropriate and appropri- 
ate categories. Criteria #3 and #4 received the lowest number of highly 
appropriate and appropriate responses, while also receiving the highest 
number of inappropriate and highly inappropriate responses. These two 
items were the only criteria of the seventeen included in the 
questionnaire to receive any responses in the highly inappropriate 
column. With the exception of Criteria #3, #4 and #7, the Non- 
instructional group rated od of the criteria as inappropriate or 
highly inappropriate. Table 2 contains a summary of the highly 
appropriate and appropriate Pe ess for the two major groups and 


the Grand Total group. 


Converting the Tallies to Percentages 
The tallies, as shown in Table 1, were then converted to 
percentages by adding the highly appropriate plus appropriate totals 
for any given group and taking this number out of the total number 
of that group who responded to the item. Omitting the item was not 


considered a response. It was decided by the investigator that any 
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Table 2 


Summary of Highly Appropriate and Appropriate Responses 
for the Two Major Expert Groups 


Instructional Total = 39 
Non-instructional Total = 20 
Grand Total = 59 


Instructional Non-instructional 
Total Total 


Grand Total 


Criteria 


ih it 
2 2 
3 8 
4 7 
2 3 
6 9 
a | 
8 6 
=) 3 
10 4 37 20 au 
a. 2) me 25 56 
at, 4 SZ Ze 53 
ae 7 23 28 SL 
14 6 35 22 57 
als) 3 38 Ais) =e) 
16 4 38 L7. 55 
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criterion in which the combined highly appropriate and appropriate 
responses for any group were 80% or more of the total responses to 
that item, would be accepted as a validated criterion to define an 
integrated approach to language arts for that particular group. 
Table 3 shows the percentages in each category of response for each 


group, for each item. 


Rank Order 

The validated criteria were rank ordered to indicate that 
although sixteen of the seventeen criteria were validated by the 
Grand Total group, that is, the highly appropriate plus appropriate 
responses to a given item were equal to or greater than 80% of the 
total responses pe that item, there was diversity as to which items 
seemed to be more highly preferred. 

For each criterion, the highly appropriate and appropriate 
scores were multiplied by five and four respectively, with these 
corresponding to a Likert scale of points as follows: 


h.a a u a he re) 


5 4 3 2 1 
Only the highly appropriate and appropriate scores were used since 
the majority of the responses fell in these two categories. The 
two numbers obtained were then added together to secure a total number 
of points for that criterion. These were then rank ordered from the 
greatest number of points to the smallest number of points to show 
which criteria were most highly preferred. Table 4 indicates the 
rank order of validated criteria for each group, based on the number 


of points obtained. 
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Table 3 


Validation Scores for Each Group for Each Item 


Dive ug Div. 11 Inst. Total SU hc HES Mp 
100 100 100 95 98 
95 94 95 85 92 
TT yaw 74 94 81 
67 75 70 79 Ts 
100 100 100 100 100 
95 94 95 100 97 
100 94 97 90 95 
95 94 95 95 95 
100 100 100 95 98 
100 88 95 100 97 
95 94 95 95 95 
95 82 90 90 90 
91 82 87 89 88 
100 94 97 95 97 
95 100 97 95 97 
91 94 92 95 93 
100 88 95 95 95 
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Qualitative Analysis 
Nature of the Analysis 


The qualitative analysis involved two processes. Initially, 
the comments specific to each criterion, the suggested additional 
criteria, and the general comments were listed and coded to indicate 
the status of the respondent as instructional or non-instructional. 
This made it possible to discern which criteria had elicited the most 
comments and by which group these had been made. The Total Instruc- 
tional group was not subdivided into the Division I and Division II 
components due to the relatively small number of comments recorded. 
Table 5 contains a summary of the number of comments made by the two 
main groups on each item, as well as information pertaining to the 
number of additional criteria suggested, and the number of general 
comments made. 

The second portion of the qualitative analysis involved 
scrutinizing the comments to determine whether or not any common- 
alities could be found from which generalizations could be drawn. 

It was hoped that any such generalizations would be of value in 
elucidating the quantitative findings, or further expanding on the 
reactions of the two expert groups with respect to defining an 
integrated approach to language arts. 

An overview of the general and specific comments made by the 
respondents reveals that for the most part, the comments were very 
positive. Table 5 indicates that the majority of the comments were 
made by the Non-instructional group. Out of a total of 120 comments 


made, including additional criteria, general comments, and comments 
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Table 5 


Number of Comments Made on Each Item by the 
Two Expert Groups 


Item Instructional . Non-instructional Total 
i 1 5 6 
2 a 3 4 
3 5 6 9 
4 1 7 8 
5 ) 5 5 
6 0) 1 ce 
7 6) 2 2 
8 1 6 7 
9 @) 5 3 
10 0) 2 2 
il 1 i} 2 
2 2 1 3 
LS 1 3 4 
14 0 6 6 
15 v 4 5 
16 3 4 7 
a7 2 3 5 
Additional 
Criteria 1 8 9 
General 


Comments A lg aga 26 


72 


specific to each criterion, 73% of these were made by the Non- 
instructional group. Although fewer specific comments were made by 
the Total Instructional group, it may be seen from Table 5 that this 
group made a greater number of general comments than did the Non- 
instructional group. Comments made by the Total Instructional group 
tended to be shorter and less critical than the comments made by 


the Non-instructional group (see Appendix B for actual comments). 


THE FINDINGS 


The quantitative and qualitative findings are cited under 
each criterion. The Reaction Statement for the criterion is 
restated prior to the discussion of the findings for that particular 
item. 

The following four questions were used as a guideline in 
reporting the findings for each criterion: 


1. Which groups validated this criterion as defining 
an integrated approach to language arts? 


2. Are there any similarities or differences in the 
validation of the criterion between the Non-instructional 
and Total Instructional groups? 


3. Are there any Similarities or differences in the 
validation of the criterion within the Total Instructional 
group, comprised of the Division I and Division II 
components? 

4. Do the comments made pertaining to this criterion reveal 
any explanation of or further insight about the 
quantitative findings? 

Question one was answered by analyzing the validation scores for 


each group for each criterion. Questions two and three were answered 


by examining the differences in validation scores between the various 
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groups, by examining the differences in numbers of highly appropriate 
and appropriate responses for each item, and by examining the rank 
order of items for each group. The qualitative analysis provided 
answers to the fourth question. The findings for each criterion are 
presented, followed by a discussion of the additional criteria 
suggested and the general comments which were made with respect to 
the criteria are body of statements. 
CRITERION #1 An ieee EF approach to language arts recognizes 

that language development involves the receptive arts 

of listening and reading, and the expressive arts of 

speaking and writing. 

This criterion was validated by the Grand Total group with the 
number of highly appropriate plus appropriate responses equalling 98% 
of the responses to this item. The Division I instructional group, 
the Division II instructional group, and the Total Instructional 
group, also validated Criterion #1 with the combined highly appopriate 
and appropriate responses being 100% of the responses to the item in 
all three of the groups. The Non-instructional group validated 
Criterion #1, with 95% of the responses to that item being in the 
Highko soneare and appropriate categories. In each of the five 
groups, the number of highly appropriate responses was much greater 
than the number of appropriate responses (see Table 6). Criterion #1 
also was rank ordered in the top five criteria for each of the five 
groups. 
Qualitative analysis of the comments made pertaining to 

Criterion #1 reveals a concern expressed with respect to the fact 


that non-verbal modes of communication were excluded as being equally 
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acceptable modes of receiving and expressing. While non-verbal modes 

were omitted here and dealt with in Criterion #14 (see Criterion #14 

for dvscucevonne it may be appropriate to reword Criterion #1 to read, 

"An integrated approach to language arts recognizes that communication 

involves the verbal receptive modes of listening and reading, the 

verbal expressive modes of speaking and writing, as well as non-verbal 
receptive modes such as viewing, touching, tasting, and non-verbal 
expressive modes such as art, music, dance, and mime." 

CRITERION #2 An integrated approach to language arts recognizes the 
importance of purpose to a communication situation in 
language arts activities. 

This criterion was validated by the Grand Total group with 
the number of highly appropriate plus appropriate responses equalling 
92% of the responses to this item. The Division I instructional 
group, the Division II instructional group, the Total Instructional 
group, and the Non-instructional group also validated Criterion #2 
as defining an integrated approach to language arts. There was a 
10% difference between the Total Instructional group and the Non- 
instructional group in validating this item, with the percentages 
obtained being 95% and 85% respectively (see Table 7). The number of 
highly appropriate responses given to this criterion was greater than 
the number of appropriate responses in all of the groups with the 
exception of the Division II instructional group, where the number of 
appropriate responses given was greater than the number of highly 
appropriate (see Table 6). It is interesting that Criterion #2 was 
rank ordered in the bottom five criteria for the Grand Total group 


and also for the Non-instructional group (see Table 4, page 69). 
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Table 7 


Items in Which Validation Scores of the Instructional 
and Non-instructional Groups Differed 
by 5% or More 


* 


Instructional 


Q7* 
100* 


95 


Non-instructional 
% 


95 
85 
94% 
79% 

100* 
90 
95 


LOO* 


Group with greater validation score. 


% 
Difference 
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For the Non-instructional group this may be a reflection of fewer 
responses in the appropriate column. There were three undecided 
responses recorded by this group for Ciceet on #2. 

Qualitative analysis of the comments made pertaining to 
Criterion #2 did not reveal any explanation for the 10% difference 
between the Total Instructional group and the Non-instructional 
group in validating this item. Qualitative analysis did reveal that 
two respondents felt that while this criterion was important, it 
was not unique to an "integrated" approach. 

CRITERION #3 An integrated approach to language arts uses the 
implicit knowledge about language which the child has 
to build explicit, formulated ideas about language. 

This criterion was validated by the Grand Total group, with 
the number of highly appropriate plus appropriate responses equalling 
81% of the response to this item. This criterion was not validated 
by the Division I instructional group, the Division II instructional 
group, or the Total Tnetencti ones group (see Table 3, page 68). The 
Non-instructional group, however, did validate Criterion #3, with the 
number of highly appropriate plus appropriate responses equalling 94% 
of the responses to the item. 

Criterion #3, dealing with the use of the child's implicit 
knowledge of his language to build explicit skills, produced a 
discrepancy in validation scores of 20% between the Total Instructional 
group and the Non-instructional group. The combined highly appropriate 
and appropriate responses of the Total Instructional group equalled 
only 74% of the responses. This may suggest that this criterion, or 
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Instructional group as it was to the Non-instructional group who 
gave it a validation of 94%. The 20% difference is also a result of 
the fact that the Total Instructional group accorded this criterion 
four undecided responses, five inappropriate responses, and one 
highly inappropriate response, while the Non-instructional group 
accorded the criterion only one highly inappropriate response. 

The Grand Total group, the Division II group, and the Total 
maserucrional group gave Criterion #3 fewer highly appropriate than 
appropriate responses (see Table 6, page 74). In the Division II 
group, only one highly appropriate response was accorded this item. 
Interestingly, the Division I group gave the criterion more highly 
appropriate than appropriate responses, although the combined total 
of the responses did not meet the specification for validation. 

In rank order, Criterion #3 was ranked last by each of the 
five groups, including the two groups which validated this item. 

ets Md tive analysis of the comments pertaining to Criterion 
#3 reveals that this item elicited more comments than any of the 
other criteria (see Table 5, page 71). Comments by the Non- 
instructional group suggested that the wording of the Explanation 
implied that the inductive approach was the only approach to use in 
teaching language. This deivexot intended by the investigator. 

There was also a reaction against the implication in the Practical 
Application that the child's implicit knowledge of his language was 
complete by school age. Again, this implication was not intended 
by the investigator. 


Analysis of the comments made by the Total Instructional group 
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also revealed a strong feeling against the Practical Application. There 

seemed to be some misunderstanding of the terminology and of the 

intent of this criterion, with the Non-instructional group exhibiting 

greater acceptance of the item than the Total Instructional group. It may 
be that this greater acceptance is a reflection of the expanded know- 
ledge possessed by the Non-instructional group in the area of 
children's language. 

CRITERION #4 An integrated approach to language arts accepts the fact 
that all children have achieved a high degree of 
language competence in at least one dialect by the 
time they come to school. 

This criterion was not validated by any of the five groups, 
that is, in no case was the number of highly appropriate plus 
appropriate responses to the item equal to or greater than 80% of 
the responses for a particular group. Within the Total Instructional 
group, the Division II group gave this item an 8% higher validation 
score than did the Division I group (see Table 8). There was a 9% 
difference in validation scores between the Total Instructional 
group and the Non-instructional group, with the Non-instructional 
group giving the higher percentage. 

All of the groups, with the exception of the Non-instructional 
group, gave Criterion #4 fewer highly appropriate than appropriate 
responses. The Division II group gave this item no highly appropriate 
responses. Criterion #3 and #4 were the only items to receive any 
responses in the highly en tecpees column. This criterion was 
rejected by all of the groups as being a valid statement to define 


an integrated approach to language arts. 
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Table 8 


Items in Which Validation Scores Between the Division I 
and Division II Groups Differed by 5% or More 


Division I Division II % 

Item % % . Difference 
a ite Vial 6 
4 67 75* | 8 
ZE LO0* 94 6 
10 100* | 88 De 
1 95% 82 ie) 
13 Q1* 82 9 
14 100* 94 6 
15 95 100* 3) 
iby, 100* 88 12 
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Group with greater validation score. 
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Qualitative analysis of the comments pertaining to this item, 
indicate that in six out of seven comments made by the Non- 
instructional group, exception was taken to the use of the word "all" 
in the Reaction Statement. It would seem appropriate to replace the 
word "all" with the word "some." 

CRITERION #5 An integrated approach to language arts stresses 
language development through the use and practice 
of listening, speaking, reading, and writing. 

Criterion #5 was validated by the Grand Total group and also 
by each of the other four groups. Overwhelming agreement was shown 
bya lil* of the groups on this item as shown in Table 3, page 68. 

All of the responses for all of the groups were recorded in the highly 
appropriate and appropriate columns, which, according to the specifi- 
cation for validation, gave this criterion validation scores of 100% 
for each of the five groups. The majority of the responses for each 
of the groups was recorded in the highly appropriate column. 

Criterion #5 was rank-ordered in the top five criteria for 
all of the groups. 

Qualitative analysis revealed that no comments were made per- 
taining to this criterion by the Total Instructional group. Comments 
by the Non-instructional group suggested that Criterion #5 was 
closely related to Criterion #1. The emphasis in #5 was intended to 
be on the words use and practice, to distinguish it from #1, where 
the intention was simply to indicate the elements of integrated 


language arts. 
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CRITERION #6 An integrated approach to language arts recognizes the 
Oral language base of all of the language arts. 


Criterion #6 was validated by the Grand Total group and also 
by each of the other four groups. All responses of the Non- 
instructional group were recorded in the highly appropriate and 
appropriate columns, giving this criterion a validation score of 
100% for the Non-instructional group. It is of interest to note that 
the number of highly appropriate responses and the number of appropri- 
ate responses given by the as tris ade pe group were almost equal 
(see Table 6, page 74). This would account for Criterion #6 being 
low in rank order for the Non-instructional group since rank order 
scores were obtained by multiplying the number of highly appropriate 
responses by five and the number of appropriate responses by four, 
then adding the results. In each of the groups, including the Non- 
instructional group, the number of highly appropriate responses was 
greater than the number of appropriate responses. 

No comments were made with respect to Criterion #6 by the Total 
Instructional group. Several comments were made by the Non- 
instructional group which proved inconclusive for purposes of drawing 
any generalizations. These included a query regarding whether or 
not oral language continues to be the base of the language arts in 
upper elementary, and a comment that aural aspects should also be 
included in this criterion. 

CRITERION #7 An integrated approach to language arts recognizes 
the importance of audience to a communication situa- 
tion and encourages a variety of audiences for a 
variety of purposes. 


This criterion was validated as defining an integrated 
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approach to language arts by the Grand Total group as. well as by each 
of the other four groups. There was a difference of 6% in the 
validation scores of the Division I and Division II groups, with the 
Division I group recording the higher percentage (see Table 8, page 
80). There was also a 7% difference between the validation scores of 
the Total Instructional group and the Te ee en an group, with 
the Total Instructional group recording the higher percentage (see 
Table 7, page 76). 

All of the responses recorded by the Division I group were 
located in the highly appropriate audbappropriate columns, giving 
this group a validation score of 100% for Criterion #7. All of the 
groups gave this item a greater number of highly appropriate than 
appropriate responses. 

For the Non-instructional group, Criterion #7 was rank- 
ordered in the bottom five criteria, while in the Total Instructional 
group this item was ranked second from the top. This supports the 
earlier findings where the validation score for the Non-instructional 
group was found to be 7% lower than the score recorded by the Total 
Instructional group, and suggests that Criterion #7 was considered 
more favorable by’the Total Instructional group than by the Non- 
instructional group. 

There were no comments made by the Total Instructional group 
pertaining to this criterion, and only two comments were recorded for 


the Non-instructional group. 


¢ i 1 rig a 

Ary hi ee 
. oat didi vate ae | 
Be iil ae wh n so | ns hs 


age le’ Hi id war c 
eped) a s tot ot ™ OBI adda a sed 
, Ui gee a 1, wr io : t , ae i hd oa a Bhs 
ae gexone 2 a polsabiin v “bd nenwaed ot 
} ee ; 1 ay 1 “un 1 Te a ih a f , 
; : .* i Bite . ¥ 4 ww 
ne bw TOT igs ao touted eat sii * ant liek ne 
Can ee ‘BA BLT re a icy ae om 
ade vw Le “ae A ce 
ons) spite? 2 = adn std: as en utes 
BY . 
or pen } 
a i di 
ae re By 
Hy 4 as rt 


a gxtew quowe i Hote iyi: wate e | Rebsovea, 


r , Ae bee ba yj F } 
‘Sim « ; wet hl at aca 
D ‘vpaiwip- a’: e109, ates ant vet 
Wa po ie i, Ly o " a. ” 7 . n> 1+ So 
2¢ DEA am w mote OSL z eceeiie ne ¥ a 
ait ne | a : re 
Shy eal’ Oe F ic uP i; i Vina Dye ae ; Pac 
ir ia ' 


oAe, g ames pada over e } 


| i oe | ; we wanoqnes © tei 


ate 7 


+ ebbing Vo ‘a fe 5 hdd Py =) 


rn ae an io 
fa i = i : th A i a 2 et aan 
al > AOR eee et dee : i p ane 
Uy = i. , ro Ly 7 


Ce Fike ‘ad tino ator Kaeo teg tenici at cr 
wy a fu bi Te aa - . ve ae i He ap ws - oY 


aw ara 79 8H. mete a 


ps b 
CORAL Saw... 


Dena aie a 


i ee oD ; a — 
(Ss emote 2 et). Sindh edd + mad) id hy 
wil ‘ 
LSron tenor not, Sit) Gok) Suck 32 vite nb e ? 


Rat 


. 
Be he a oe ee 

berebianow SW. vt ah = 
i : Pn 


tect ori et ina siiient £2, ; 


——— Sao 


Wore 2 Lenoktausite ani inget ' 


Me 
:. ay 
on 


so4'h baove7 | ost 


SA i i= 


Peres a 


84 


CRITERION #8 An integrated approach to language arts stresses 
child-child interaction in dialogue, groups, and 
class discussions. 

This criterion was validated by the Grand Total group with 
the validation score equalling 95%. Identical validation scores 
were recorded by the pisvation I group, the Total Instructional group, 
and the Non-instructional group. Criterion #8 was also validated 
by the Division II group with a score of 94%. 

Although this criterion was given high validation scores, 
interesting variations are revealed by comparisons of the number of 
highly appropriate responses and appropriate responses (see Table 6, 
page 74). For the Total Instructional group, the Division I group, 
and the Division II group, the number of highly appropriate responses 
was less Pha the number of appropriate responses, while for the Non- 
instructional group, the number of highly appropriate responses was 
greater than the number of appropriate responses. The greater number 
of appropriate yohanead recorded for the instructional groups 
explains the low position Criterion #8 obtained in the rank order 
columns. 

The Division I group, the Division II group, and the Total 
Instructional group all gave this criterion fewer highly appropriate 
than appropriate responses. Although the qualitative analysis 
revealed that there were no comments from any of these three groups 
to indicate reasons for this type of response, comments made by the 
Nonedatraen anes group proved enlightening. They suggested, in four 
out of six comments, that the role of adults in providing oral inter- 


action had been omitted. It would seem appropriate to modify the 
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criterion to include this very important role of teachers, parents, 

Older children, and other adults. 

It is interesting that the instructional groups, while 
validating this item, gave it fewer highly appropriate than appropri- 
ate responses. Since these people are vitally and directly involved 
with children each day, it is possible, that while they realize the 
importance of such a method, they are also aware of the consequences 
of child-child interaction that has not been planned and conducted 
"with regularity and method." The teacher and children must be 
trained in this ee if it is to succeed. 

CRITERION #9 An integrated approach to language arts uses many and 
varied materials to facilitate development in 
listening, speaking, reading, and writing. 

This criterion was validated by the Grand Total group with 
the validation score equalling 98%. The Division I group, the 
Division II ee and the Total Instructional group, recorded 
validation scores of 100% for Criterion #9. This item was also 
validated by the Non-instructional group, with a score of 95%. For 
all of the groups, the majority of the responses were recorded in 
the highly appropriate column (see Table 6, page 74). The rank 
order column reflects this finding where it is possible to see that 
Criterion #9 was in the top five criteria for all of the groups 
(see Table 4, page 69). 

Qualitative analysis of the comments did not suggest any 
reasons for the popularity of this criterion. There were no comments 
made by the Total Instructional group and only three made by the Non- 


instructional group. This would perhaps suggest that the groups were 
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satisfied with this item as written. 


CRITERION #10 An integrated approach to language arts organizes 
language arts activities in order to enhance the 
interrelatedness of the processes of listening, 
speaking, reading, and writing. 

Criterion #10 was validated by all of the groups, with the 
Division I group and jee Non-instructional group recording validation 
scores of 100%. There was a noticeable difference between the 
validation score of the Division I group and that of the Division II 
group. A 12% difference was in evidence, with the validation score 
of the Division II group equalling 88%. 

The nature of item #10 may explain the greater percentage 
given by the Division I respondents, Since action on this criterion 
would necessitate that a class be taught by one teacher, or that 
planning and coordination of subjects take place where more than one 
teacher was involved. At the Division II level, a class is often 
taught by dévepet different teachers, with time and motivational 
factors frequently preventing such planning and coordination of sub- 
jects. 

The number of highly appropriate responses was greater than 
the number of appropriate responses for all groups, with the exception 
of the Division II group, where the numbers were equal. The rank 
order columns indicate divergence, with the Non-instructional group 
ranking Criterion #10 second from the top, and the Division II 
group ranking this item in the bottom five criteria. 

A qualitative comment made by a member of the Non-instructional 


group, suggested the importance of this criterion to an integrated 


ee 


ve”, 


cotiabiley pParLhaosres |! THOR tose saute 


’ .” 7 , J we ; , yh De ti : 
HAS AOIBeTS | Ras nto ontae dates te we MALT or 
ata) § 


hy 


tow 
ue 


MAgenwxs earl Racine sete xp ‘Ei 5h spaeiogea per 


| qi. ae : hy Wes iy 


nobsaeise uth tt 


weninwpro x 28 sbiepaat 
ody otha Beet MO | 
anknest: ht tov eeeeg 


? Mars. eae sky in tae CO tae me 
ne : At ecwead: ae te] [ ore ated pak a sie “sor: ad 
t” aicbedv.ta io eT. eit e ‘beta | a 1% iz * asi iad to etous hig 

: ; : ia i ie 
7 ois Sos oe ~~ — 


ae 


(Oo8 POL oe Dev eae tan aombbs IO ttt 


fei > 


ileal - aol civies 


PETITE RePAstp 87 Meet 


ea A es 


7 , ni 1 
ese b ds ada ys AL . is ‘ ! ] - a ue. 
{12 LAs oI > i oi TS Tees Baonss u & } een ‘vic & ociy “ 
f , ? eet , i Fy * 
Y i Aa o iW : r nay n a vi og : 
suit 1 , vatiqned ete. We Aripvat ao) Geel s Ss Aeris oittnhte caooen . 
i; ‘ i - - _ ' 9 y i £ a ; Me 
HNO: gant enum-eyadtw epelg sees, ance fae 49. wed 2 v1 sit row’ bak ea 


nedtto et aeaid « \leret IP apiebvka extn iM bow! ous £ en 

; ony i aah 1 eh aa | hey, a i ae 
[snotiavisom bre « nis ree tw \@ rerioes. sco s00te Dexevex Be pa 
y ea I it ny r ‘ i i a) } 1 rae % =y F iv 
due 2 noite ntbacos Sits ea uf ewike Pe owe, ni amewan, Prem vee’, ee: #01 » oe 


1 ; i he 
tise 5 ae: 
- anil ak 7 fe vw 


een a : Se ef 


Aes, ache ere one ‘cabelas 
; iu whee? GE eo. Rip i oe), 

: ty ih - ) iy oa 

quo Lite is — satiny dss det a 


wht) : , 
; oy ‘i a i 


in f i 
a : | 
n 7 Y : if 1 ow 
| ye 
Fy o 


Pia 


i yay 
Dede oiniite tts 
i ry 
-) er 1 
j 4 ae : 
' + : ¥ f Ly 
Was, x Mi 
. i i om ie 
a) _ . ij ba ] 
N i Poe an) 
7 oh i i ty ih 


87 


approach and the necessity for deliberate and specific organization 

to facilitate the interrelatedness of the elements of listening, 

speaking, reading, and writing. This provides an area for further 
research. 

CRITERION #11 An integrated approach to language arts recognizes that 
the language arts develop in a classroom environment 
characterized by mutual respect, acceptance, and trust 
by teachers and peers. 

Criterion #11 was validated by all of the groups, with the 
Division I group, Instructional Total group, Non-instructional 
group, and Grand Total group recording identical validation scores 
of 95%. The Division II validation score was 94%. 

Each of the instructional groups accorded this criterion 
slightly fewer highly appropriate than appropriate responses (see 
Table 6, page 74). For the Non-instructional group, the majority of 
the responses were recorded in the highly appropriate column. 

Only two comments were Bee ana ner ee ind to Criterion #11, 
and these did not provide any explanations or generalizations. It 
is possible that this item was viewed by teachers as a very general 
statement which could be applied to any learning situation, in which 
case they may have checked it as appropriate rather than highly 
appropriate in terms of defining an integrated approach to language 
arts. The Non-instructional group may have been more familiar with 
the ete mo relationships between language and self-identity, and 
therefore would see this item as highly appropriate more readily 


than would the Total Instructional group. 
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CRITERION #12 An integrated approach to language arts begins with 
the present experience and competence of the child in 
language. 

This criterion was validated by each of the five groups, with 
the Total Instructional group, the Non-instructional group, and the 
Grand Total group recording identical validation scores of 90%, that 
is, for each of these groups the number of highly appropriate plus 
appropriate responses equalled 90% of the: total responses to that 
item, by that group. While ees the Division I group and the 
Division II group also validated this criterion, there was a 13% 
difference between the two groups in the validation score, with the 
Division I score equalling 95% of the total responses and the 
Division II ae equalling 82% of the Hae A ee 

The instructional groups recorded almost equal numbers of 
highly appropriate and appropriate responses to this criterion. The 
majority of the responses of the Ce A eee group were highly 
appropriate. 

The comments made pertaining to Criterion #12 did not suggest 
any explanation for the difference in validation scores between the 
Division I and Division II groups. It is possible that respondents 
in the Division II group viewed this item as more appropriate to the 
beginning years of school, although, an integrated approach to language 
arts stresses the importance of working with children, at all grades, 


from their present level of language competence, be it below or above 


the grade level expectancy. 
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CRITERION #13 An integrated approach to language arts considers the 
language arts in terms of the appropriateness and 
precision of a given mode for a given purpose and 
situation. 

This criterion was validated by all of the groups, although 
the validation scores tended generally to be lower than those 
recorded for the other validated criteria (see Table 3, page 68). 

A 9% difference was produced by Criterion #13 between the Division I 

and Division II groups, with the validation scores being 91% and 

82%, respectively. The number of highly appropriate responses was 

less than ene number of appropriate responses for all of the groups, 

with the exception of the Non-instructional group. Criteria #13 

was ranked in the second last position for all of the groups. 

Comments on this criterion reveal no reason for its apparent 
unpopularity. It is possible that this item was seen as an extension 
of Criterion #2, although the emphasis in Criterion #13 was on the 
word appropriateness, rather than on the word purpose as in #2. The 
use of the word precision in Criterion #13 may also have affected 
the response, however, use of the word was not intended to indicate 
inflexibility. The investigator would suggest that perhaps the 
terminology and wording of this item made it unclear in the minds of 
many of the respondents. It is also possible that the results reflect 
the current relaxed standards of English usage. 

CRITERION #14 An integrated approach to language arts attempts to 
provide children with many different modes for 
receiving and expressing in the language arts. 


Criterion #14 was validated by each of the five groups, with 


the Division I group recording a validation score of 100%. The 
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Division II group produced a validation score of 94%, 6% less than 
that of the Division I group. With the exception of the Division II 
group, in each of the other groups the number of highly appropriate 
responses was greater than the number of appropriate responses. 

The qualitative analysis indicated no comments from the Total 
Instructional group pertaining to this item. Comments made by the 
Non-instructional group seemed to be related to the confusion felt 
by the exclusion of non-verbal modes of receiving and expressing from 
the Reaction Statement in Criterion #1. The distinction must be made 
as to what comprises "language." In the view of the investigator, 
communication can be verbal (language) or non-verbal. Both verbal 
and non-verbal modes are equally acceptable forms of communication if 
they are suitable to the purpose and setting of the communication. 

It is crucial that children become familiar with as many modes of 
communication as possible and learn to receive and express in these 
modes when it is suitable to do so. The "language" arts include the 
four processes of listening, speaking, reading, and writing. The 
Abhoversat modes should remain distinct from the language modes, for 
they are dependent on a different form of presentation. However, an 
integrated language arts approach much recognize both forms of 
communication, and ensure that children become familiar with as 

many modes as possible. Comments pertaining to Criterion #14 seem to 
be attempting to clarify this idea, which was not stated clearly in 


Criteria #1 and #14. 
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CRITERION #15 An integrated approach to language arts utilizes 
separate, though not isolated, periods to develop 
specific mechanical skills, as well as integrated 
experiences to facilitate the common elements of 
listening, speaking, reading, and writing. 

This criterion was balaagted by each of the five groups. 

The Division II group recorded a validation score of 100%, that is 

all of the responses to this item for the Division II group were 

entered in the highly nrporiate and appropriate seer The 
number of highly appropriate responses was greater than the number 

of appropriate responses for all of the groups. 

It was not possible to reach any generalizations from the 
comments relating to Criteria #15 (see Appendix B for actual 
comments) . 

CRITERION #16 An integrated approach to language arts recognizes 
that flexible time allotments are necessary for 
integration of the language arts. 

Each of the five groups validated Criterion #16. No large 
discrepancies in validation scores within or between the groups were 
apparent (see Table 3, page 68). In all cases, the number of highly 
appropriate responses recorded for each group was greater than the 
number of appropriate responses. This item was rank-ordered in the 
third last position by the Division I group, and was centrally placed 
by each of the other groups. 

Criterion #16 elicited three comments from the Total Instruc— 
tional group and four comments from the Non-instructional group. There 
was a concern expressed by the Total Instructional group with respect to 


the problems of length of the language arts time, grouping, and 


working on a flexible time schedule when there are pressures from 
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other subject areas—valid concerns in the implementation of an 

integrated language arts program. 

CRITERION #17 An integrated approach to language arts recognizes 
that the processes and skills of the language arts 
are also modes of communication in other subjects. 

This criterion was validated by each of the five groups, with 
the Total Instructional group, the Non-instructional group, and the 
Grand Total group recording identical validation scores of 95%. 
Divergence occurred between the Division I group and the Division II 
group, where there was a difference of 12% in the validation scores, 
these being 100% and 88%, respectively. In all cases, the number of 
highly appropriate responses was greater than the number of appropri- 
ate responses. With the exception of the Division II group, 

Criterion #17 was in the top five ranked criteria. 

Qualitative analysis of comments made concerning Criterion #17 
suggest that the Non-instructional group accorded considerable impor- 
tance to this principle in defining an integrated approach to 
language arts (see Appendix B for actual comments). One comment, made 
‘acmianhen of he Total Instructional group, suggested that implementa- 
tion of the S08 involved in Criterion #17 would require intra- 
school group planning and communication, since in the Division II 
areas, and sometimes in the Division I areas, there are subject 
exchanges among the teachers. Recall that Criterion Bays eae received 
a lower validation score from the Division II group as compared with 
the Division I group, and was concerned with a principle where the same 
type of group planning and communication would be required. Related 


also, are the comments made by the Total Instructional group pertaining 
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toeCriternion #16. 


Additional Criteria 

After rating the individual stated criteria, the respondents 
were encouraged to add further criteria which they believed had been 
neglected in the body of statements defining an integrated approach 
to the language arts. A total of eight additions were recorded for 
the Non-instructional group and one for the Total Instructional group. 

Two of the respondents mentioned the need for some statement 
of ine cupomeanee of the relationship between language development and 
thought. Although this relationship is implied in many of the 
criteria, and in #10 particularly, it is possible that a more specific 
statement should be made with respect to the importance of the 
relationship of thought and language to an integrated approach to 
language arts. 

A general suggestion was made that there was a need for 
peui-tical Gexvi-teria, «that #¥s,athe respondent felt that many of the 
criteria listed could apply to any language arts program. Critical 
criteria would include statements of a specific nature, explaining 
how the various subskills of listening, speaking, reading, and 
writing, could be integrated within and between the four elements. 

It was the intention of the investigator to identify a general set of 
criteria defining an integrated approach which could be applied to a 
variety of specific programs. 

Other additions included a suggestion that a criterion was 
needed to state the importance of the teacher's training to successful 


implementation of an integrated language arts program. Further items 
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were stated which seemed to be included within the original 17 criteria 


(see Appendix B, Additional Criteria). 


General Comments on the Criteria 

The general comments on the criteria as a body of statements 
highlighted a number of important points. Comments by each of the 
two major groups were positive, with those made by the Non-instructional 
group being more specific and analytic than those made by the Total 
Instructional group. A total of 15 comments were recorded for the 
Total Instructional group and ee of 11 comments for the Non- 
instructional te 

One comment, which pinpointed a possible flaw in the instru- 
ment, suggested that it was difficult to make a decision between 
highly appropriate and appropriate. Following from eee was 
further suggested that the initial rating of the Reaction Statement 
may have been changed if the respondent's interpretation of the 
Reaction Statement was different from that of the investigator, as 
illustrated by the Explanation and Practical Application. 

Another revealing comment suggested that the criteria seemed 
to be most applicable to a program for children beginning school. 
The findings present evidence showing that the criteria do seem to be 
more highly favored by the Division I group. This may be due to the 
nature of the criteria themselves, or to the possibility that the 
organization of the language arts at the primary level is presently 
more compatible with an integrated language arts approach. This 
would be the case if the language arts were departmentalized at the 


Division II level, since this would not facilitate integration, unless 


“inom act sa saci a Ye saves * 6 | 

Le nee ey i Mp vy ia - ; 
-wrerettl sit aby welt Y aldieeon * betat Say 
pee nokekoab @ te e orate ay) a4 


éaw tt andy ‘mod: 


a a dosupbteaiak uta to eda 
nots hai sn 


hemes sidaoie lan >is bases, hes prety 
‘i sn 0H Bseera's oo 


a y : ; r 


sis wotaenst as ons esate 


7 


She 


’ U 
1 
A | ‘ 


vl fa lille Ep 
tase rade! 


i 
Paes 7 
any " 
ip ity nae Be. 


eal vies 


95 


coordination and planning occurred among teachers. 

It was further suggested in the general comments that the 
body of criteria did not address themselves to the "microcosm" of 
integration, which would involve a more specific statement of how 
the various subskills of each of the four processes of listening, 
speaking, reading, and writing should be integrated within the 
specific process and between the four processes. Although Criteria 
#10 and #15 make references to this crucial area, it was not the 
purpose of the investigator to delineate such a microcosm, but rather 
to synthesize a body of general statements which would attempt to 
define an approach to the integration of the language arts, including 
these various subskills. This relates to the comment about the 
absence of critical criteria and is an area for further research. 

Other comments made by the Total Instructional group 
expressed concerns with respect to implementing an integrated program 
when large classes and inflexible timetables prevail. One instruc- 
tional respondent and one non-instructional respondent suggested that 
the role of reading in an integrated program was not clearly delineated 


by the criteria. 
SUMMARY 


The data obtained from the survey questionnaire were subjected 
to both quantitative and qualitative analyses. The findings, reported 
on a criterial basis, indicated that although some variations existed, 
there was considerable agreement among the five groups Ternaer inc 


the criteria as defining an integrated approach to language arts. 
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Following is a summary of the findings. 


Validation of the Criteria 

With the exception of Criteria #3 and #4, all of the criteria 
were validated, for each of the groups, as defining an integrated 
approach to language arts, Criterion #4 was not validated by any of 
the groups, while Criterion #3 was not validated by the Total Instruc- 
tional group, the Division I group, and the Division II group, but 
was validated by the Non-instructional group and the Grand Total 
group. 
Differences in Validation Scores Between the 
Division I and Division II Groups 

There were nine criteria where the validation scores of the 
Division I and Division II groups differed by 5% or more. Seven of 
these had the greater percentage given by the Division I group (see 
Table 8, page 80). This may indicate that more acceptance or more 
awareness of the elements of integrated language arts is present at 
the Division I level, or perhaps that the criteria themselves were 
more applicable to the present organization of language arts Hin this 
level. 
Differences in Validation Scores Between the 
Total Instructional and Non-instructional Groups 

There were eight criteria where the validation scores of the 
Total Instructional and Non-instructional groups differed by 5% or 
more. Of these, three criteria elicited very noticeable differences 
(see Table 7, page 76). These included Criteria #2, #3, and #4 (see 


findings on individual criteria). 
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Differences Between Number of Highly Appropriate 
and Appropriate Responses for Each Item 


Table 6, page 74, indicates that the Non-instructional group, 
in each of the 17 items, gave a greater nanbes of highly appropriate 
responses than appropriate responses. In contrast, the Total Instruc- 
tional group gave five items fewer highly appropriate responses than 
appropriate responses. This suggests that the Non-instructional 
group found the criteria generally more highly appropriate to their 
ideas of an integrated language eee approach than did the Total 
Instructional group. 

Interesting variations occurred within Division I and Division 
II groups of the Total ineeructionallgroupy Whereas the Division I group 
gave only four criteria fewer highly appropriate responses than 
appropriate responses, the Division II group gave eight criteria fewer 
highly appropriate responses than appropriate responses. This 
supports the findings earlier suggested by the differences in agree- 
ment between the two groups on validation’ of the criteria. It would 
seem that the criteria were more highly appropriate to the ideas of 
the Division I group, with respect to defining an integrated approach 
to language arts, than they were to the ideas of the Division II 
group. This may be in part due to the emphasis accorded language 


arts at the Division I level, compared to the Division II level. 


Rank Order of the Validated Criteria 
A general glance at the rank order column of the items for 
each group (see Table 4, page 69) reveals there are differences in 


rank order for each group, as well as some commonalities. Recall 
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that the rank order scores were obtained by multiplying the highly 
appropriate and appropriate responses by eines corresponding to a 
Likert scale. Since the number of highly appropriate responses was 
multiplied by five and the number of appropriate responses by four 
and then the two totals added to obtain the rank order score, if a 
criterion had fewer highly appropriate than appropriate responses 
it would be likely to be lower in the rank order. 

Looking at the top five ranked criteria for each of the groups, 
it is possible to see that Criteria #1, #5, and #9 are common to all 
of the five groups. Criteria #17 was common to all but the Division 
II group. Looking at the bottom five ranked criteria for each of the 
groups, it may be seen that Criterion #3 was in all cases ranked last. 
Number 13 was ranked second from the last for all of the groups also. 
Criteria #8 and #12 were ranked in the bottom five by all but the Non- 
instructional group. 

Some divergence occurred among the groups in the rank ordering. 
Number 17, while being in the Poe ua five for the Grand Total 
group, the Non-instructional group, the Total Instrucational group, 
and the Division I group, was ranked in the bottom five by the Division 
II group. Criterion #7 was in the top ranked five for the Total 
Instructional, the Division I, and the Division II groups, but not 
for the Grand Total group or the Non-instructional group. 

The rank-ordering indicates that although 16 of the 17 state- 
ments were validated as defining an integrated approach to language 
arts, divergence does exist as to the relative importance of some 


criteria over others. 
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Qualitative Analysis 


The qualitative analysis elucidated the quantitative findings 
in some cases, and supported a general trend in that the Non- 
instructional group proved to be more vocal and analytical in their 
reactions to the criteria than did the Total Instructional group. 
This may indicate more familiarity on the part of this group with the 


terms and concepts involved. 
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Chapter 5 
SUMMARY, CONCLUSIONS, AND IMPLICATIONS 


SUMMARY 


The Purpose 


It was the purpose of this study to attempt to define an 
integrated approach to the language arts. The accomplishment of 
this task involved two major components. 

A review of the related ieee was undertaken in order to 
synthesize some themes a principles relating to integration in the 
language arts. On the basis of this information, the investigator 
established a set of 17 criteria which were seen as being the 
reoccurring themes within the literature searched. 

The second component of the study involved the validation of 
these criteria through a sampling of "expert" opinion. The two expert 
groups consulted consisted of instructional and non-instructional 


personnel. 


Sample and Design 


The two expert groups were composed of 39 instructional experts 
who were regular classroom teachers meeting a set of teacher selection 
criteria, and 20 non-instructional experts who were people not 
directly involved in classroom teaching, but connected with the 
creation and implementation of language arts programs in the province 


of Alberta, including consultants, supervisors, University professors, 
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and Alberta Education personnel in the language arts area. 

An instrument was designed in the form of a survey question- 
naire in which the respondents were asked to Beal validating the 
17 criteria. Each criterion was stated in the form of a Reaction 
Statement, Explanation Statement, and a Practical Application State- 
ment. The latter two statements were included to clarify the intention 
of the criterion. A copy of the questionnaire is included in 
Appendix A. 

The respondents were asked to rate each criterion as highly 
appropriate, appropriate, undecided, inappropriate, or highly 
inappropriate, according to their perceptions of an integrated 
language arts approach. Provision was also made for the respondents 
to add any criteria which they felt were not included and to comment 
on the criteria as stated in the survey questionnaire. 

The questionnaire was delivered personally to the respondents 
by the investigator, enclosed in a stamped self-addressed envelope 
for return to the investigator. There was an 89% return of the 
questionnaires. For purposes of the analysis, the two expert groups 
were subdivided into five groups composed as follows: the Instruc- 
tional Division I group consisting of those teaching at the grade 
one, two, or three level, the Instructional Division II group con- 
sisting of those teaching at the grade four, five, or six level, the 
Total Instructional group, consisting of the Division I plus Division 
II groups, the Non-instructional group, and the Grand Total group 
consisting of the Total Instructional group plus the Non-instructional 


group. Tallies were done for each of the groups on the number of 
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responses in each of the categories, for every criterion. 

Quantitative analysis of the data involved converting the 
tallies to percentages in order to decide whether or not a particular 
criterion was validated for a particular group. A criterion was con- 
sidered validated by a particular group, as defining an integrated 
approach to the language arts, when the combined highly appropriate 
and appropriate responses to that item were 80% or more of the total 
responses made to that item by the particular group. The results 
were examined to determine which criteria were validated by which 
groups, and to determine the existence of any similarities and differ- 
ences within and between the groups. Qualitative analysis of comments 
was also done to determine any explanation of the quantitative 


findings. 


The Findings 
The findings of the study provide some answers to the questions 


which the study addressed in Chapter l. 


QUESTION 1: Is it possible through a synthesis of related literature 
to establish a set of criteria to define an integrated 
approach to the language arts? 

It would seem that throughout the related literature on 
language arts there does appear a number of reoccurring themes or 
principles which could be said to constitute a body of general 
statements which define, at a certain level of generality, what might 
be considered to be an integrated approach to the language arts. 


That 16 out of the 17 statements were validated by the total expert 


group sampled, supports the idea that the related literature is a 


a 4 i Nt heath smat) ai 
yin Pie tree ; 
Y : - 1 > Lh a ae st ie 


f or 
r : vt Ca ne 
| ' 
Wet | Nb ids 
Seay Thay Dy) 
‘Ad pa. hrrdvae ~ evant 


polostaana «don 30 Yadtsody ab stot 

“AO aid 410 streak 15) A "eng a —_ 
kl A pf. Te ea 4 heat ou ee 
pederkpa deh: hairpent heb ea, wong a 


ay had 


. Lae ihe bs Wire: ire” 
ate Krracagas vidbth bonbchemes ete 5 
Mgt PORE Oa wR Pinar epee 8 
tlt: ay oe 
faso? ats 2 1h #08 -oxete me 
f 
74 ji 


etivuesx af! geo‘ tabveslae 
TA : _ 7 : At 


figantw Ya hogabiisy eae bi Tear a 


; re i arnt 
\ ' ae oe ee ye (Oth Im a, en 
‘ee? DES Hare asttiuslanie vie Go, somege hice bet ‘Bi 2ate FE 
nt - i. i : rita : a 7 


i bas tei ve 
ae ea he 


i 


ab p ’ 


me 7 
" : a 


ilent ; A &y ey 3 st os’ = tee ram pti ‘ef i \. IS Ybede: cd 39 “gp pris 


| Se 
yy) Se tet. nM a / 
‘ Poy ae nk ‘ Pat i) 
owuteresif hesaley 5\ winabilsayS. 9 ‘tenes oiarepagear « * 
bacoxuperzat tm eatteh pe Antes la spe cee 
: | ; ay ee eberipse! 33 Pay Toe si Le 
iy PR i M ’ 4 woe. ‘ae a : 
eee oe 
oe ae 
eit 
U x 
ney 


/ Ad ste eT | jelow oda sboreuoy 


. ee sa . he Bieaudy 
70) 2 ia ny bhatt tt 


eer a Si 
1 o J YS Lee 
eh da as ae 


seer 


istenap 3 to loa 
f° ive ; { + 


ow 


jigtn tadw cee ada vraag 


Perr 
: ee ee. 


Sipase Letod" ett 


oe ae a a ‘Le 
eee ee ces 
: ' a _ i" ' a ak ‘S i 


a 


ye 


valid source from which to seek statements to define an integrated 

approach to language arts. It appears therefore that it is possible 

through a synthesis of the related literature to establish a set of 
criteria to define an integrated approach to the language arts. 

QUESTION 2: Will the criteria be validated by the ratings of two 
expert groups, including non-instructional and instruc- 
tional respondents, as statements which in their judgement 
define an integrated approach to language arts? 

All of the criteria but one, #4, were validated as defining 
an integrated approach to language arts by the total group sampled, 
where validation necessitated a SenBinea highly appropriate and 
appropriate response of greater than or equal to 80% of the total 
response to that item. All of the validated criteria, as described 
above, were accepted by each of the five groups, except Criterion #3, 
which was not validated by the Division I, Division II, or Total 
Instructional groups. From these findings, it is clear that all of 
the criteria, with the exception of #4 and #3, met the requirements 
for validation for all of the groups. It appears therefore that in 
the judgement of the experts sampled, the criteria, with the above 
noted exceptions, were validated as statements which would define an 
integrated approach to language arts. 

QUESTION 3: Is it possible to detect any similarities and differences 
in the validation of the criteria between and among the 
two expert groups? 

The findings did indicate some interesting similarities and 
differences between and among the two expert groups. Con- 
siderable consistency was shown by all of the groups in validating 


the criteria. The majority of the validation scores were well above 
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the 80% specification for validation. 

Minor differences were detected within the instructional 
group, where two subgroups were identified. These were the Division I 
group and the Division II group. There were nine criteria where 
these two groups differed 5% or more in their agreement, that is, 
while the criteria in question was validated by both of the groups, 
there was a percentage difference of equal to or greater than 5% 
between the two groups. In the case of the nine criteria where this 
5% or greater difference occurred, there were seven criteria where 
the Division I group found the criteria more appropriate, as measured 
by the higher percentage. Differences of over 10% occurred between 
these two groups on Criteria #10, #12, and #17, with the higher per- 
centage being given by the Division I group (see findings on 
individual criteria for comments). 

Variations between the Non-instructional group and the Total 
Instructional group were also of a minimal nature. There were eight 
criteria where these two groups differed 5% or more in their valida- 
tion scores, however, four of the percentage differences were exactly 
equal to 5%. There were only three criteria where major percentage 
differences occurred, these being Criteria #2, #3, and #4. The 
higher validation score for two of these Criteria, #3 and #4, was 
given by the Non-instructional group. 

Differences among the five groups between the number of highly 
appropriate and appropriate responses given were also recorded. Within 
the instructional group, the Division I group gave a greater number of 


highly appropriate responses than appropriate responses in 13 of the 
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17 criteria, while the Division II group gave a greater number of 
highly appropriate responses than appropriate responses in only nine 
of the 17 criteria. For the Total Instructional group, the number of 
highly appropriate responses was greater than the number of appropriate 
responses in 12 of the 17 criteria, ‘while for the Non-instructional 
group, the number of highly appropriate responses was greater than 
the number of appropriate responses in 17 of the 17 criteria. 
Although the majority of the responses for all of the groups were 
recorded in the highly appropriate and appropriate columns, the above 
results would seem to indicate that the Non-instructional group found 
the criteria more highly appropriate than did the Total Instructional 
group, and that within the Total Instructional group, the Division I 
group found the criteria more highly appropriate than did the 
Division II group. 

This type of variation among the validated criteria was 
further supported by the rank ordering of the criteria. Although 16 
out of 17 of the criteria were validated by the total group, the rank 
ordering of the criteria revealed some divergence in the amount of 
acceptability of some criteria over others, for the total group as 
well as the individual groups. 

Criteria #1, #5, and #9 were consistently ranked in the top 
five criteria for each of the groups. Criterion #3 was consistently 
ranked in the last position by each of the groups. Although this 
item was validated by the Non-instructional group and the Grand Total 
group, due to the low number of highly appropriate and appropriate 


responses recorded, Criterion #3 was rank ordered in the last position 
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by these groups also. Criterion #13 was consistently ranked in the 
second last position by each of the groups. 

Qualitative analysis of the comments made by the respondents 
revealed a generally positive feeling toward the criteria for both 
the Non-instructional and Total Instructional groups. The majority 
of the comments were made by the Non-instructional group. Out of a 
total of 120 comments made, including addition of criteria, general 
comments, and comments specific to each criterion, 73% of these were 
made by the Non-wnstruerional group. The Total Instructional group made 
slightly more general comments than did the Non-instructional group, 
while the Non-instructional group made the majority of the comments 
specific to each criterion. Comments made by the Non-instructional 
group tended to be longer and aad analytical than those made by the 
Total Instructional group. 

It appears therefore that it is possible to detect some 
similarities and differences in the validation of the criteria 
between and among the two expert groups. The major similarity in 
the validation of the criteria was the acceptance by the total expert 
group of 16 out of the 17 statements as defining an integrated 
approach to the language arts. Differences occurred within and 


between the two expert groups relating to individual items. 
CONCLUSIONS 


This study was an attempt to define an integrated approach to 
the language arts by synthesizing a set of criteria from the litera- 


ture and validating these through the opinions of two expert groups. 
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The findings indicate that all but one of the stated criteria were 
found by the total expert group sampled to be valid as statements 
defining an integrated approach to the language arts. This set of 
validated statements may prove useful in further investigations into 
the nature of integration in the language arts. 

Although 16 of the 17 criteria were validated by the total 
group, differences in the degree of validation within the Total Instruc- 
tional group and between the Total Instructional and Non-instructional 
groups indicate that the individual groups may hold divergent views on 
certain aspects of integration in the language arts. ae Non- 
instructional group seemed to be slightly more in favor of the 
criteria than the Total Instructional group, and the Division I sub- 
group of the Total Instructional group seemed to be more strongly in 
favor of the criteria than did the Division II subgroup. 

The variations between the Non-instructional and the Total 
Instructional group may indicate that the Non-instructional group was 
more familiar with the terminology of the statements, or that the 
ideas themselves were more familiar to the Non-instructional group. 
This is a possibility, since the idea of integration in the language 
arts is a relatively recent development in terms of the jargon and 
concepts and would probably be more familiar to those responsible for 
the creation and implementation of new programs. 

The differences in degree of validation between the Instruc- 
tional Division I group and the Instructional Division II group may 
be accounted for by the greater emphasis given the language arts in 


the Division I area and also by the fact that timetables are less 


eee ‘tae ica’ petage: ork ; 


4 i ’ oo ; nui a) . ein 
amo sche em btiav ‘> 
; arte LN his 
Pal yD } Te a ty _ 
+9 a pid? i ate eripmar ips £ ail . 
ah a 


otak 3 end. hatwava } ia at une — 
1 Re oe AiY a si 


ih iW “ hot " 


if BIOD Os Ya Be aTsHL Law oe a. pews ag. 


>, 


Lato tau itani~-AoM, Dies EEC I a sdhis oe Bos “core aa Chk od 


7S a “4 ae tit 


o ewaky Jnegrevih ikon yam ipod > tewbie onl ow au so Etats DR 
f 3 ; ry ae eee i‘ hy } a ve ‘ | : a ee 


nt, od.» Sears ‘ut } 2 a nie 


ens Fo 2 VOX od oe YY LGGORE bole quox 
“ef i nolei rhs [f Fiek ttle £ aes ont wets 


fl c en i + 
no i j i tas 
z, , nw it. eee Ae ‘A A @ ‘ rare a | q 
Mf. YteVnowra @iog ad tS Mae Ue vane east seussent fp70f oxy to gq 
‘i 2 4 \ : Th J ; : : an Vs ' 


quosedue 17 nodes vEC a bap ‘eis btzettxo oe i = 


wh ea eee, (ye ee O. o 
LSI id Dae Laaotaorsd semen wept emai 2 aise. sav, ee oe 
; ere eo —. ee ee a o Nag 4 ae ; 
" Cwove, (Ri Wis. nts” tte eni“soMm ony: SRA dit enn quoxy: danotiee ent 
on \ Ve i . ” i 2 35 ti _ Py i i “8 i ie 
ot J68t 39 yaeeonse) wis towbotoatanisg oa itch <5 >i f bee; nak 
{ eet ee y ~ si * aps 
on ae . al “$8 i see a 
Guotp Ik ee aed wat <a (3 7 Pe Eas ia axe sw 29V pLesmedt, esekl 


: bly 
i, a a vii ; 7 , : 


npn L. aptict nik fy si S toot ike vido 2 oad ‘ernie di feta oa b ais 


brs. dooms iad i ne ts sf is Paps apna i i lavisetos a 


‘ f) mi 


ne 
one. etna spatiy ek pene 


i 


i. |) gine Cee vocasont 


108 


flexible in the Division II area where subjects are often departmental- 
ized. 

The rank ordering suggests that some criteria seem to be more 
Suitable than others for defining an integrated approach to language 
arts. This is particularly true of Criteria #3 and #13, which were 
consistently ranked in the last and second last positions respectively, 
for each of the groups. 

Qualitative analysis of the comments made on the survey 
questionnaires may support the conclusion that the criteria were more 
familiar to the Non-instructional group, since they made the majority 
of the comments. Comments made by the Non-instructional group were 
generally longer and more analytical than those made by the Total Instruc- 
tional group. Comments made by both groups were generally positive 


and support the fact that 16 out of the 17 criteria were validated. 


IMPLICATIONS FOR EDUCATION 


The findings of this study suggest some implications with 
respect to the implementation of an integrated approach to the language 
arts, as well as some possible uses for the set of validated criteria. 

The set of validated criteria can serve as a focal point in 
discussing the concept of integration in the language arts. The 
criteria provide a set of statements which a group of experts have 
agreed define, at a certain level of generality, an integrated approach 
to the language arts. These statements can now be used as a basis 
for communication among various groups concerned with integration in 


the language arts. 
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Use of the criteria in researching, developing, and evaluating 
new language arts programs is also a possibility. In the area of 
curriculum development, the criteria may prove to be useful as a 
general starting point from which to analyze the more specific aspects 
of integration in the language arts. 

The validated criteria may also be useful in preservice and 
inservice work with teachers, where they may serve as a basis for 
initial communication and further exploration on the topic of inte- 
grated language arts. 

The use of the criteria in communicating to external groups, 
such as parents, and in the evaluating of pupil progress in language 
arts are areas which could be investigated. 

Implications for education may be drawn from the findings of 
the study. Differences in the degree of validation of some of the 
criteria between the Non-instructional and Total Instructional groups 
may suggest that since teachers seemed to be Sprantiy less familiar 
with the terms and ideas expressed as defining an integrated approach 
to the language arts, there may be a need for teacher education in 
the form of workshops and inservice education, prior to the implementa- 
tion of an integrated language arts program. It would prove inter- 
esting to replicate this study with teachers given such inservice 
education and again compare the two expert groups. 

A further implication of this study, with respect to the 
differences in validation of the criteria between the Division I and 
Division II groups, suggests that the Division I setting and philosophy 


may be more conducive to promoting the integration of the communication 
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skills. This implies a need to re-evaluate the setting and philosophy 
behind the Division II, and by extension the Junior and Senior High 
school, teaching of the communication skills. It may be that the 
departmentalizing of subject matter and the decreasing emphasis on 
language as the tool of communication in all subjects is detrimental 
to the concept of integrated communication skills. The differences 
between the Division I and Division II groups may also suggest that 
teachers at the Division II level will require increased attention in 
inservice education programs and in planning for integrated language 
arts. 

Implications specific to several of the criteria also arise 
from the study. Criterion #8, indicating the need for oral inter- 
action in the classroom, was not as highly accepted by oe instruc- 
tional groups as were many of the other criteria. It was suggested 
that this may have been due to the pedagogical difficulties of 
oP ee aay aie profitable child-child interaction. It would seem 
necessary that both teachers and students be trained in methods of 
profitable oral interaction. This implies a definite need for 
inservice work for teachers, as well as suggesting an area that 
requires further research into defining what constitutes successful 
procedures for conducting discussion in the classroom. 

Comments on Criterion #10, as well as several general comments 
regarding the need for "critical" criteria and identification of the 
"microcosm" of integration in the language arts, may indicate that 
both non-instructional and instructional groups are groping for the 


specific and deliberate ways in which to organize the language arts 
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in order to promote integration. This implies that there is much work 
yet to be done in identifying how the various subskills of the 
language arts can be integrated within the particular element and 


among the four elements of listening, speaking, reading, and writing. 
SUGGETIONS FOR FURTHER RESEARCH 


Many interesting possibilities for further research are 
suggested by this study. 

It would prove challenging to undertake a replication of 
Rankin's 1928 study in an attempt to determine the relative amounts 
of time now spent in school on the various aspects of communication 
as compared to the use of these same aspects in the course of daily 
life. 

A replication of this study, employing an expert group of 
instructional personnel who had participated in inservice training on 
the concepts of an integrated language arts approach, would provide 
data on the effectiveness of such programs in decreasing the gap 
between the creators of programs and the actual classroom teacher. 

Further research could be conducted with the set of validated 
criteria by having respondents rank order the criteria. 

Since there were a number of criteria such as #1, #3, #4, #8, 
and #13 where inappropriate wording may have affected the responses, 
further research could be done by designing an instrument with the 
wording and presentation of the criteria altered, to determine whether 
or not ratings different from those obtained with the initial instru- 


ment would result. 
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An examination of current materials, programs, and curricula, 
in terms of the validated criteria would provide ed teeian on the 
amount and kinds of change that will be necessary to implement an 
integrated language arts program. 

A fascinating study could be undertaken to determine whether 
the differences in degree of validation of the criteria between the 
Division I and Division II groups were due to the nature of the 
criteria themselves or to the possibility of real differences in 
approach and methods at the Division II level which are less con- 
ducive to integration. 

Since it was the purpose of this investigation to synthesize 
a body of general statements which would attempt to define an 
integrated approach to the language arts, there is a definite need 
for further investigation into the specific ways by which the various 
subskills of each element of the language arts are integrated to com- 
pose that element. 

There is a need to further translate the criteria into 
practical statements for classroom implementation. 

Integration has been identified as an internal process which 
ultimately takes place within the learner. A Beta ion of what 
integrative behavior involves or how it can be identified and 
strategies to develop such behavior would also be material for a 


fascinating investigation. 


112 


a7 ay ‘710 aa fi “ aan if uh; : at 

mn A) Yr 7 we “ ‘Gave ae Re 

Sfusixsns bas yemsugong! ietets ; 
ond ~ noktemror mt obbvoxg bluav: sitesi | 


h mlb they] wa : ae ‘ 
: Pe ee ee ; al 


ee 
= 


ib Jem elg iat oh erst even ed Iftw 4 
arent bigs i aah Radi bo WA “am 02 8 
roritetiw pnisrreseb rhe ore abou, 8 { tivo! vite . 
Bn ne we a A Ame Aa 


2 
= 
4. 
= ee 
ee 
‘i ie 
rot 
baal 
a 
ue 
iat 
be 
= 
es) 
sé 
.= 


7” 
ria a4 oe mey. ant: oo sul 7 Jaxer ie Bt; vionp = ne - 
=f 7 
‘gb esane ae eet te eset bt 207 old ot so novo 
; a . AL i 7 a * i i ae a 
~ yt 1) ad 2. 8 athe sok al Lave at on aotek vit : see faa | 5 on 
* ; Bos ra ar é a. ; "I ra yaw” ‘ aot 
Ahn) haa aly Relinigy! oat hb a nobbaTees bot ovioot 
piv ce ue Pn wl ee ne a ae hi 
~wilearitnve ao fpobtegs je eves aga 4 smell BBW) ok, onl E a0 
di ‘os 5 7 im Yt : ee ies e ; Fag | 
x 2, . Pid ee oe eee 


“a it 
16 shies ot » agra 3 Slow io a Z samenaseze’ J lenone Soe 


1 Seeiiht! s9 inital BaF Bieda jedxe openpcsl pera ot ‘donowgas besexbesnt 


) a | "es . es tae aoe 4) work aah 
pola ens Goaiw ive 2vew. okt iloege ond) CoM, mors srk SLE ee 
o Oo) DS sncippidh atch nes epitionat ions 0:9 mene ose ae 5 


ie ; aay | 7 ry 4 a - 2 smewals 26 


: “i 


otis sinsdiae, eas semelnneracts acta ‘od Dever ioe eed 


ad eee cates Q nnn doi. moves 168 anemosete 
At f 


dotsiw a2sootd fe son fi ial bailiteb bi cvaeel abt: poltexps od 


9 gh agian Be, eae begs ifs \ pantie ants, pink | somiq boxed, yt 


i Fh By 
is y i ; iy ; 


Bue f wep sisi ah ‘niet: wor, ad ) towns aoivedied, evitezped 
Aid a ee oT} iy ees be 7 
cls pt ldoeds' singe aon! oe Alii NED eae 
re cS tstuedem at OF BD 


fy i nah 


varied fous ‘aotovet mene - pore “te 


ow aa 

; ; i ro) A an 

aeons bor stag 

£ ne ' id a 
Big be 


i ' 
DS Ea be 
it oe 
R F t 11, 
ee Dae he eal 
wi ahi : : +) ‘ re 7} 
y P ieee py 
f 77 Diy uF 7 
i i Gt eee 
44 : ‘ hu) 
u tr 
| i aan 
i f ant — i ica 


BIBLIOGRAPHY 


Be 


114 


BIBLIOGRAPHY 


Alberta Elementary Language Arts Handbook, Interim Edition, 1973. 


Andrews, J. D. (Ed.). One Child Indivisible. Washington, D.C.: The 
National Association for the Education of Young Children, 1975. 


Armstrong, R. Principles: of Teaching Language. A lecture given at 
the University of Alberta, Edmonton, February 4, 1976. 


Bloom, Benjamin S. Ideas, Problems, and Methods of Inquiry. In 


Nelson B. Henry (Ed.), The Integration of Educational Experiences. 


Chicago: University of Chicago Press, 1958. 


British Columbia Language Arts Guide, Primary Levels. Revised 1968. 
Victoria, British Columbia. 


Britton, James (Ed.). Handbook for English Teachers, 2, Talking and 
Writing. London: Methuen Educational Ltd., 1967. 


Britton, James. Language and Learning. London: Allen Lane The 
Penguin Press, 1970. 


Burns, Paul C., Broman, Betty L., and Wantling, Alberta L. Lowe. 


The Language Arts in Childhood Education (2nd ed.). Chicago: 
Rand McNally and Co., 1971. 


Cazden, C. Child Language and Education. New York: Holt, Rinehart 
and Winston, 1972. 


Crow, Lester D., Murray, Walter I., and Bloom, Irving. Teaching 


Language Arts in the Elementary School. Dubugue, Iowa: Wm. C. 
Brown Book Co., 1968. 


Dickie, Donalda. The Enterprise in Theory and Practice. Toronto: 
W. J. Gage and Co. Limited, 1941. 


Dressel, Paul L. Integration: An Expanding Concept. In Nelson B. 


Henry (Ed.), The Integration of Educational Experiences. 


Chicago: University of Chicago Press, 1958. 


Dressel, Paul L. The Meaning and Significance of Integration. In 


Nelson B. Henry (Ed.), The Integration of Educational Experiences. 
Chicago: University of Chicago Press, 1958. 


Dunkel, Harold B. Herbart and Education. New York: Random House, 
1969. 


Early, Margaret. The Four-Wheel Drive. Elementary English, 1974, 51, 
IOV=L2s 


¢ 


ey ; an 


hy Bit od ever Dr 


i MY Vs Mae. one 
ent. x, Oy a moon ye vated 
Jarek woah AD pagar) 2 
as di : i 
J ya ; i ae. | 1 " 
ty f oy, 
ie} - mancdio wintoal A (epr sre. ort toma ale 
"aretha rade 4 pbtarcenb * aoe dia : 
a hs wr, 
‘al ot oped 30 ran ab ot mere baw, Peat picts ¢ 7 
.2990oe RCA fanors Bit) be on L! ob 46 pe gt 9 § or d = 
i ye ee rm 42 asent sto it if ™ 
oe Vs : ” Mex : 


Ba@f, bostveh ia loved YIAGexs . iy bas ajah 
|, | sid 


. i) nS - ee AR 0 Ns <a 
ye r 1 awe} / 


i & 
: i aha #4 , 4™ - rr i 
q al nt * a har} 
Cette AOR iy a oe a_i 
th ter rhb ivelenr et 0a untanraaepeapel ware sed 
i ~- 
ot 


“TORE <bad A ino 

j ; . %) ; i, 7 Fi 

ot? saad aoktA. ‘beobasl: i pani reeling 2 pashan: ‘edna ai Ee 
Bid ai 7 

hi te en wy) |? ’ Sa “on ef 8 aa Loup pnts ay 


7 ae - , 
avot sl BtiadlA bel tne Has" wo yitoa temo 


‘opsold> ©. .be BaS) molzsousd SooththiD at aia ope he un 7 


mt lt ree Mal eee sy ENE 10" Sra ie wanian a 


- 


he 
sd 


| ft erie aeene t (dea it 
sondonke. " tot 1) tt0¥ wen forks 2 abs cm han spiel bay ad robes? , 
ts | py oo, hs a , “ aie, agian = -s 
‘ a i may ; oe af ay ® ii ' feat ba 
me svat 7 veniv: tz yao La bre ee xs ate vee Ae bps 
‘3 {erp EL RE SOE yas pina Tot, eos of. cb geet fo 
he any et ae Wie BOOL eo) ot 
Jortorot Godden as cupaih nt omiigtnout eit 
ea ee 5, “Biel S303 05 
@ noaley at | iqesned ¢ ei Mb woe ont oe ta > KOSS 
- .Beogedpegect of Leaois souba to. Dausespisn eat (be) - 
2 OG are BgaL, banca atogetonveng 
th eG Ne Gn es RY RNR 
AD geben ilar Nad aoe a esa ono ut Yast nil 
iy qi ai a 
nosupiaieealh | Lian ke monde 2 ates. Yeon 
vias 1 once 
a : . iv 
; Pe POL aaa 
he 
i 4 Lt 7) 
: a ny ih 


Evanechko, Peter O. Reading is Only One of the Language Arts. 
Language Arts, 1975, 52, 839-40. 


Gerbrandt, Gary L. An Idea Book for Acting Out and Writing Language. 
NCTE, 1964. 


Gray, Lillian. Teaching Children to Read (3rd ed.). New York: The 
Ronald Press Co., 1963. 


Gray, Lillian and Reese, Dora. Teaching Children to Read (2nd ed.). 
New York: The Ronald Press Co., 1957. 


Greene, Harry A. and Petty, Walter T. Developing Language Skills in 
the Elementary Schools (5th ed.). Boston: Allyn and Bacon, 
inca; L975. 


A Guide to Teaching the English Language Arts in the Intermediate 


Years. Victoria, British Columbia: Province of British 
Columbia, Department of Education, Division of Curriculum, 1968. 


Hall, Mary Anne. Teaching Reading as a Language Experience. Columbus, 
Ohio: Charles E. Merrill Publishing Company, 1970. 


Halliday, M. A. K. Linguistics and the Teaching of English. In 
James Britton (Ed.), Handbook for English Teachers, 2, Talking 
and Writing. London: Methuen Educational Ltd., 1967. 


Henry, Nelson B. (Ed.). The Integration of Educational Experiences. 
Chicago: University of Chicago Press, 1958. 


Kennedy, Larry D. Teaching the Elementary Language Arts. New York: 
Harper and Row Publishers, 1975. 


Krathwohl, David R. The Psychological Bases for Integration. In 
Nelson B. Henry (Ed.), The Integration of Educational Experiences. 
Chicago: University of Chicago Press, 1958. 


Langer, Susanne. Philosophy in a New Key (3rd ed.). Cambridge, 
Massachusetts: Harvard University Press, 1974. 


The Language Arts Curriculum. Saskatchewan Elementary Schools, 
Divisions One and Two, 1971. 


Language Arts Curriculum Guide for Primary Schools. Department of 


Education, Queensland, Australia, 1974. 


Loban, Walter. The Language of Elementary School Children. National 


Council of Teachers of English Research Report. Champaign, 
Illinois, 1963. 


Logan, Lillian M. and Logan, Virgil G. A Dynamic Approach to Language 
Arts. Toronto: McGraw-Hill Company of Canada, 1967. 


LES 


. . ; ay Ages a 
be Bat) fe (69 pote. o ego 
| | aA ss) weer wy! oo be woxt seanse’ a 


e 
— 
e 

a x] 
* 


i 
. 7 


ie = fee 


lL ailite spsepeel oa bens a ec Lew hades a8 
ote «i eae " 4st im rp aah oainne Ripaerindtieeapra ere tor 
i fiOOs A 4 TD CA : Noses ng ba eg mt Bieot: fra = ¥ 
: A) nH Fi H ; ‘ 
his ae 4 n 
atmibewea tol suis oe Bash Oma 
ha. sie 10° St yt. Evy a 6 i dats 
; ; ‘ 1 ie : om a rt 
he 4: es SEI CTS eee 2d: ne i paid it ee 
f “) fy ‘ ran & 3 . yt - j o F 
1 i > oe * — hi ome 
. Me n MEN » » Vee yl fi He is 
bal: 
i y : y aie. es : ; 
rt, . ter teat 2a PreHate or ald Bas Bo iAbes ict om af Mu Yee 4 — vee 
A hme , es i a ree F net ‘ oh 
ppudsied ,& .edtaet) detion®t 20d stood | ( a) fod a tbx8 eons 
dene . wn’ r a pee er rt ta mn , rain deiGer-sypmaemetas AT Pe oe he 
VaeL . (bo? Leaoisaeovhs oaudizon: a int pe dW ben 
ni : 4 7 6 i Hq : a Taha 7 
a) av 


. ern ay , vee g w re ; sks y e AG tw tod ay xe meee) 1 part : ( : be 4) if pated le 
2 alte aan leech ae veragt homens z ‘ gio 
| roe i (eG. ~aeext ope solide » To ‘ Z, a svat | ey ‘a 


Ait way PETA Shay pas een ee speak rly Bi r Saeed oat ts 


4 bubsn epatta tae two ~ 


af) 


al .qokswapetadt rot post HStRC To oy pe 24 att A) bivea . 
kicwe Leak seo’ Het iseipesnt ont ,(. 2) ysnel, A 08 
a i a e neo peach 7) iit tev int, 


5 
By 


oh) 


oi 


peer yeaeat Ykesevico Binvast Fanta aoe 


Dees wr b habit Ail area iael an 7 ea ior a ¢ itt sila 
ve Lomo: vtesnenets. news dodedsaz a peisaeeen e358 ope 
beet >. 0) \ Lie ea tae rae C7 prArne) ‘on, ae 


b i i > st . a 4 


Peete! hi ante os 
mics d aetieie > el be o ase yor pee &. rs yc taoeottte Sots Au 


ul eae re Aer wa ei ae 
tweed: pout : supa shinen Toodoe. 2B scossitbite Fe tat bia) 
it | mi ote yh te al ipsa ode + each ot 
ee ye hy . ea " 


aaa A 


i i i y rr 
a | on 
oi e 


! Spain 
pare. “esata 


Logan, Lillian M., Logan, Virgil G., and Paterson, Leona. Creative 
Communication: Teaching the Language Arts. Toronto: McGraw- 
Hill Ryerson Limited, 1972. 


Maxwell, John. Integrating the Language Arts. In Walter T. Petty 


(Ed.), Issues and Problems in the Elementary Language Arts. 
Boston: Allyn and Bacon Inc., 1968. 


Moffett, James. A Student-Centered Language Arts Curriculum, Grades 
K-13: A Handbook for Teachers. Boston: Houghton Mifflin 
Company, 1968. 


Moffett, James. Teaching the Universe of Discourse. Boston: Houghton 


Mifflin Company, 1968. 


National Council of Teachers of English. The English Language Arts. 
New York:» Appleton-Century—Crofts, Ince., 1952. 


National Council of Teachers of English. An Experience Curriculum in 


English. A Report of the Curriculum Commission of the NCTE. 
W. Wilbur Hatfield, Chairman. New York: Appleton-Century Co., 
ince; 1935¢% 


Petty, Walter T., Petty, Dorothy C., and Becking, Marjorie F. 
Experiences in Language. Boston: Allyn and Bacon, Inc., 1973. 


Rankin, Paul T. The Importance of Listening Ability. English 
Journal,, 1928, 177.1623-630- 


Robertson, Jean E. Integrate Language Arts. Instructor, 1974, 83, 
41-42. 


Rosen, Connie. All in the Day's Work. In James A. Britton (Ed.), 


Handbook for English Teachers, 2, Talking and Writing. London: 
Methuen Educational Ltd., 1967. 


Rubin, Dorothy. Teaching Elementary Language Arts. New York: Holt, 
Rinehart and Winston, 1975. 


Ruddell, Robert B. Reading-Language Instruction: Innovative 


Practices. Englewood Cliffs, New Jersey: Prentice-Hall Inc., 
1974. 


Smith, E. Brooks, Goodman, Kenneth S., and Meredith, Robert. 


Language and Thinking in School (2nd ed.). New York: Holt, 
Rinehart and Winston, 1976. 


Smith, James A. Adventures in Communication: Language Arts Methods. 
Boston: Allyn. and Bacon, Inc., 1972. 


116 


os Si 


“ebodon 4 were th sp _ 


at we ° 
mi , ee 7 
a cr rau : 
j % Wr, a) 1 f i tf 
‘y hy 4 4 wl a 
5 ey Aen oo ot 7 
aT, AP Pid ¥ 


a . hs Ayo uta' : ; 
y hy) Ne ut f 
: , ee rt we j , 
| bikes ax st ened ub xmoansotet Bie 
“SwEAON 10900 V4 xA 9 BEALS | 


ee mi ‘tees 


5 val os) a ce y | | a ay are ) 
ont SU eae’ 

he * Se ae 

ited. as seokee ot es tA Spe 


resy ppaupned : 


Mes Pe OR PP Gat i PRES Visi «fs iy VY 
onl ve ue ao thls , ‘ 
sobuid: ymetur roi mi BIA apapgrgl “ee 
is: pee PRT itp FOR ROT ater 
7 aes Phi r hie sos 
I me ' wey, & OMe 1 


; ; Thy ic A hi i Mh rig i 
IQ. SOP aOR |i a" uth otek. to: ae x xsi Jad sa 


a 
ark as 8 


oa | iy 
\ 


ir 3: tions ies . 


ob aia =e 


“a Oo | wie el ary’ A | pe af 
: ny Cad f Wy a re a 
ee ’ : oe 
‘i is 
1d SEXOCROM \PALAoSE) HARB 
JETOL ont. ,tooee vial atl ¢ 16 al ‘vaginal ab 20 gona ie 
oy yee na a ul | a 
pelipas ..weit ids paiaaient ‘to gonsdtuogat tue af 
vs 4 tet erry ea mt a ; - ie ' Hie 
| as ORME: a St aBser ae 
. vr iy ts . ' if Paar | yi 
£8 ,OFeL .s osbwiiteal L298 aymgoR 1 sisxye ant 2 aset \noe 
Hon re yes a ley ah ee | wa Rhee TBO 
t Ss. aes , Ly 7 : : : ay ! pia — 


(2a) aovsiwa Aa ome Al «AF ati ar wsdl, wt mi tte ; -elanod. , nee 
:nobaal ‘pete isw' bie porta ial whe Seat hetlom’t xo2 Soodiieli ») 
} peer te ge rt a So ee 60 30 ‘aer.. ee ge a LTE TG 


ii | mi 26 iar r i he Be : *: esi! Rall ce RNOEAEDS ham 
e+ i snares fa, Seitgma tt, pate tide pridontent 
| ion SVR risteat bees yuscer 1 yu 
Lb I Yee nv ich Pay aw 
oe Vi voi , Puce woes aut 5 cepsinaait Beas a bteid sll ® abs 
— oa nie 
per A SEE ais aot ‘Fae at wal on ict wed Hoowelyaa ineps $3 od. 


$ 
' 
at 


m a eet ; ‘J ‘i ‘. ri 
gisdor, sig bersott bas seek lel oe i090 ao 
alan , vataod bell he be bas) ieentae, 4 <p y \ brie 


j ms ~ 4 m 
in) ® we o a b>) 
7 it 


H Dh 
U 


: ie ne 
wie a ; . 
ne ine done GissIOD, A 


Vix ar Rak nae 
Fv a Ey ual er: ORE: yeoaee 


oy % x A Mi ce } : 7 
y ear if a ~~ * i , 
i! ai 
é 
w y fair ; : 
a, a 
' i i) A) : 


ty? 


Smith, James A. Creative Teaching of the Language Arts in the 
Elementary School (2nd ed.). Boston: Allyn and Bacon, Inc., 
1973. : 


Strickland, Ruth G. The Language Arts in the Elementary School 
(3rd ed.). Lexington, Massachusetts: D. C. Heath and Company, 


T9697 


Taba, Hilda. Curriculum Development Theory and Practice. New York: 
Harcourt, Brace and World, Inc., 1962. 


Taylor, Elvin. A New Approach to Language Arts in the Elementary 
School. New York: Parker Publishing Co: Inc., 1970. 


Thorn, Elizabeth A. and Braun, Carl. Teaching the Language Arts. 
Toronto: Gage Educational Publishing Limited, 1974. 


University of Alberta at Calgary. Faculty of Education. Brief to 
the Elementary School Program Committee, Calgary Public School 
Board, 1965. 


Washburne, Carleton. A Living Philosophy of Education. New York: 
The John Day Company, 1940. 


. / mn wan uw is. . 


4 
os token. | 
sii sisi 
2 Annee watt - “ 
Atek j 
' 
pip 
fa 
oon 
ay at Fee Wiis Pier 7 oe ¢ fs : ae ‘ ld Capel ~ , oe “Se 
E08 va hy IG el ae " ou our .: 
i. mit Bacay ar y a 7 u De 
i iP _n 1 a a : ry a) 


ie aN | aa poi cipabligs ives! ab 


APPENDICES 


118 


APPENDIX A 


THE INSTRUMENT 


ee, 


Biss 


Pen 


a a ie i 
a ary ae an. ni y 
Paes cc) 
> ; ei as r a2. 
¥ here 


oie Pa 
WATEY) SHT ~ 
fi rT aan 


TA xe wird 


ey 


73) oy * 


ie % i 


120 


Re Se Le OF CRETERIA 


TO DEFINE AN INTEGRATED APPROACH TO THE LANGUAGE ARTS 


The following survey is in partial fulfillment of the require- 
ments for the Masters Degree in Elementary Education, Language Arts. The 
survey is an attempt to define an integrated approach to the language arts 
by establishing a set of criteria which reflect a synthesis of the 
literature related to integrated language arts. The following criteria 
were seen to be the reoccurring themes within the literature searched. 
Each criterion is accompanied by an explanation statement and a practical 
application statement which may help you react. to the criterion. The 
criteria are not arranged in any specific order of importance. 


Your help is required to validate the set of criteria by rating 
them in light of what you believe to be an integrated approach to the 
language arts. 


YOU ARE ASKED TO DO THE FOLLOWING: 


1. READ the reaction statement, the explanation, and the 
practical application. 


2. RATE each criterion as highly appropriate, appropriate, 
undecided, inappropriate, or highly inappropriate to your 
ideas of an integrated language arts approach, by placing 
a check mark in the space provided. ( ) 


3. REACT to the criteria at the end of the survey by: 
a) adding any criteria you feel may have 
been neglected in defining an integrated 
approach to language arts, 
b) commenting on any reactions you may have 
had to the stated criteria. 
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CRITERIA TO DEFINE AN 


INTEGRATED 


APPROACH TO LANGUAGE ARTS 


#1. 


#2. 


#3. 


REACTION STATEMENT: An integrated approach to 
language arts recognizes that language develop- 
ment involves the receptive arts of listening 
and reading, and the expressive arts of speaking 
and writing. 
EXPLANATION: A balanced language arts program 
promotes competence in each of the four language 
arts, listening, speaking, reading, and writing. 
PRACTICAL APPLICATION: During the language arts 
periods, the teacher provides children with the 
opportunity to listen, speak, read, and write, 
using each aspect to enhance the others. 


REACTION STATEMENT: An integrated approach to 
language arts recognizes the importance of 
purpose to a communication situation in language 
arts activities. 

EXPLANATION: A genuine communication situation 


involves purpose—the child knows why he is doing 


an activity. The activity is meaningful to the 
child—there is a reason or purpose for com- 
municating in that particular mode. 

PRACTICAL APPLICATION: The teacher meeting this 


criterion might include activities such as having 


highly 
— appropriate 


-_~ 


( 


children interview each other to write biographies 


which will then be collected in a class booklet. 


REACTION STATEMENT: An integrated approach to 
language arts uses the implicit knowledge about 
language which the child has to build explicit, 
formulated ideas about language. 

EXPLANATION: The process of language expansion 
and increased effectiveness is essentially a 
continuation of the inductive method the child 
has been using in all his language learning 
since birth. The school language arts program 
can continue this learning through controlled 
experiences where children are lead to form 
generalizations predetermined by the curriculum 


or the teacher, based on their implicit knowledge 


of the language. 
PRACTICAL APPLICATION: 
the grammar of the language by school age. 
language initiated by the children, grammar 
generalizations can be formed so that children 
can consciously use and manipulate the language. 


Children implicitly know 
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#4. REACTION STATEMENT: An integrated approach to 
language arts accepts the fact that all children 
have achieved a high degree of language 
competence in at least one dialect by the time 
they come to school. 

EXPLANATION: Studies have shown that children 
possess all the basic sentence patterns and 
grammar of the adult language by the time they 
reach school; this applies to dialects as well 
as standard English... | 

PRACTICAL APPLICATION: The teacher accepts the 
language the child brings to school, recognizing 
that the child's attitude toward himself is 
intimately related to his attitude toward his 
language. The teacher makes the child aware 
that there are different languages for different 
purposes. 


#5. REACTION STATEMENT: An integrated approach to G:) 
language art stresses language development 
through the use and practice of listening, 
speaking, reading, and writing. 

EXPLANATION: Children's effectiveness in 
language arts is extended primarily through 
active involvement with listening, speaking, 
reading, and writing, rather than through 
passive learning about them. 

PRACTICAL APPLICATION: The teacher ensures 
that a substantial amount of teaching time 
is spent on children practicing the skills 
of language arts through use. 


#6. REACTION STATEMENT: An integrated approach to Co 
language arts recognizes the oral language 
base of all the language arts. 
EXPLANATION: When the child begins school, he 
is most familiar with the medium of speech as 
a method of communication. The familiarity he 
has with this medium can be used to build 
familiarity with the other aspects of language 
arts. 
PRACTICAL APPLICATION: The children's oral 
language can be written down to familiarize them 
with sentences and writing. The sentences 
written down can be listened to, can be read, 
can be collected to form a story, or can be 
used for analysis when teaching specific skills. 
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#7. 


#8. 


#9. 


~ appropriate 
appropriate 
undecided 
inappropriate 


a» WLGHLY 


REACTION STATEMENT: An integrated approach to 
language arts recognizes the importance of 
audience to a communication situation and 
encourages a variety of audiences for a variety 
of purposes. 

EXPLANATION: Expansion of the child's ability 
to use language in a variety of situations and 
for a variety of purposes is crucial to 

language development. 

PRACTICAL APPLICATION: The teacher provides 
situations where children present their work to 
classmates; to younger children (write a story 
to read to a grade one); to another class 
(prepare invitations to a science fair and send 
or read them to another class); to a mixed school 
group (present a speech); to adults, parents and 
teachers (put on a play or a series of skits). 


~-_ 
~~ 
~-_ 


REACTION STATEMENT: An integrated approach to cp aaa 5 a IRIS ae Ma (ac | 
language arts stresses child-child interaction 
in dialogue, groups, and class discussions. 
EXPLANATION: Children learn in the company of 
others. Peer discussions in small groups where 
the talk is centered on a task should be a basic 
learning activity conducted with regularity and 
method. 

PRACTICAL EXPLANATION: The teacher provides. 
activities where the children obtain the es- 
sential language experience and feedback nec- 
essary for a successful language arts program. 
ie. discuss aspects of a story just read or 
listened to with a small group, interview a 
friend on his favorite food, plan a mural from 

a story all have read, discuss a class problem. 


REACTION STATEMENT: An integrated approach to Coe! pee Hay ee 
language arts uses many and varied materials 

to facilitate development in listening, speaking, 
reading, and writing. 

EXPLANATION: The use of many and varied materials 
is necessitated if we are to make children aware 
of the many modes of communication and their 
purposes. 

PRACTICAL APPLICATION: The teacher frequently 
supplements readers and language texts with other 
resources—library, magazines, newspapers, films, 
field trips, guest speakers, records, and tapes. 
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#10. 


#11. 


#12. 


REACTION STATEMENT: An integrated approach to 


~~ Mighiy 


language arts organizes language arts activities 
in order to enhance the interrelatedness of the 
processes of listening, speaking, reading, and 


writing. 


EXPLANATION: Instruction in any aspect of lang- 
uage arts is best accompanied by instruction in 
some or all of the language arts. All of the 

language arts: deal with communication; have a 


common language base; 


involve the child's pool 


of experience and knowledge; are essentially 
language-thinking-feeling processes; are comple- 
mentary forms of communication. 


PRACTICAL APPLICATION: 


The children read or hear 


a story. Group discussion may follow where ideas 
are shared and clarified. Individuals or groups 


may then write a poem, 


draw a picture, or prepare 


and present a short skit, further clarifying 


ideas. 


REACTION STATEMENT: An integrated approach to ( 
language arts recognizes that the language arts 
develop in a classroom environment character- 

ized by mutual respect, acceptance, and trust 


by teachers and peers. 


EXPLANATION: Giving the child a feeling of self- 
confidence and worth precedes instruction in any 


of the language arts. 


Reinforcement of ideas 


comes first, then instruction. 


PRACTICAL APPLICATION: 


The teacher encourages 


the child's natural way of expression, while 
also developing and familiarizing him with 
"school" language, making him aware of a 
variety of language styles and purposes. 


REACTION STATEMENT: 


An integrated approach to ( 


language arts begins with the present experience 
and competence of the child in language. 


EXPLANATION: 


The extent and nature of the 


child's individual experiences form the basis 


for his learning. 
PRACTICAL APPLICATION: 


The teacher uses lang- 


uage samples given by the children for examples 
and discussion. The teacher expands the child's 
experience through direct and vicarious experience, 
and then helps the child find and use language 

to clarify and organize his thinking and feeling 


about the experiences. 
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#13. 


#14. 


#15. 


REACTION STATEMENT: An integrated approach to 
language arts considers the language arts in 
terms of the appropriateness and precision of 

a given mode for a given purpose and situation. 
EXPLANATION: The teacher and the child can 
evaluate communication in terms of whether or 
not the purpose was achieved. Correctness may 
be thought of as the final step in this process: 
overall fluency; building up of a reportoire, 
selection for effectiveness; selection for 
correctness (precision). 

PRACTICAL APPLICATION: The teacher should give 
the child language experiences in many situa- 
tions and help in developing and judging the 
kind of language appropriate to achieving the 
purpose; ie. reporting tasks, invitations, play- 
ing a game. 


REACTION STATEMENT: An integrated approach to 
language arts attempts to provide children with 
many different modes for receiving and Be Seo 
ing in the language arts. 

EXPLANATION: The key is to expand the child's 
awareness of language so that he becomes a flex- 
ible user of language, choosing the right lang- 
uage for the right purpose. 

PRACTICAL APPLICATION: The teacher familiarizes 
children with receptive modes such as watching, 
hearing, examining, tasting, smelling, sensing, 
as well as listening and reading; also with 
expressive modes such as describing, acting, 


miming, making, dancing, writing, and discussing. 


REACTION STATEMENT: An integrated approach to 
language arts utilizes separate, though not 
isolated, periods to develop specific mechanical 
skills, as well as integrated experiences to 
facilitate the common elements of listening, 
speaking, reading, and writing. 

EXPLANATION: Lessons are necessary to teach 
specific skills which are characteristic of 
each element of the language arts, relating 
these to some aspect of communication. 
PRACTICAL APPLICATION: The teacher may teach 
specific lessons in such things as decoding 
skills or punctuation which will then be used 
in a reading situation; specific lessons in 
handwriting which will be used when writing 

a story. 
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#16. REACTION STATEMENT: An integrated approach to 
language arts recognizes that flexible time 
allotments are necessary for integration of 
the language arts. 

EXPLANATION: If we attempt to divide the lang- 
uage arts into rigid time allotments for listen- 
ing, reading, speaking, language skills, com- 
position, spelling, and handwriting, we are 

in danger of isolating skills and giving 
children a false picture of the various 
components of language arts. 

PRACTICAL APPLICATION: The teacher will find 

it necessary on some days to use a greater part 
of the language arts time for listening, 

another day for reading, another for composition, 
and so on. 


#17. REACTION STATEMENT: An integrated approach to Copa (oe ierk 
language arts recognizes that the processes and 
skills of the language arts are also modes of 
communication in.other subjects. 

EXPLANATION: Social studies and science are 
content; language arts provides the modes 
through which communication is achieved. 
PRACTICAL APPLICATION: Teachers may integrate 
other parts of their programwith the language 
arts by using social studies and science topics 
as the content for particular purposes—writing 
a report on an insect to add to a class science 
display could be used when teaching report- 
writing skills. 


ADDITIONAL CRITERIA YOU FEEL MAY HAVE BEEN NEGLECTED 
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COMMENTS ON YOUR REACTIONS TO THE STATED CRITERIA 


Your position: 


( ) classroom teacher, grade ( ) other (please specify) 


) Vv My : in i a) | s . 7 a 4 

Se: A ay en 

eh oe J? pay a 
hr, . in \ The rm a + i! if 
eee oe ee 
ie et i. SL Y= a 

bh A tay: oa he ae 

a a ed: me 
a CR ee es Sy 
te ae i ir : a ‘- is ed 

7 aps 3 ; =) | a - ei bony i : 

hay) TQ, oe oe: Bent, (se fel 

CP eS aaa oe ie ; 

. JON eae 
7 eo) Va ay re | ae ~ 
ea) ne 7 i 
ae a eey (Fa 
; mia a sone 
an ie sat, pet 
| itt oh ay 
| a c. ie ' at A, a att nd i Ls del’ cru sxntoig. oetet s toad 
A ia i ah Rss epBEPAEL 30k of 
a He ecky. ‘potioaios ant “(MOPRADEIGON 
fi i asec & 88H OF P omon ap yianee ment a: 
. | apmareted t to3 nad Ser 2% r 


wri okate mae 402 eet 


nt Ne. Bib Fe 
CFC, Sans eee eee ot Ho2e0IQgs bese 
Ce Pid be esere Sold | ES mh: + pecs ison ee aes 
AS Xe aebon dele or ahs b Spaypact ‘ont to, 


|  g Mia e hed 2 e wasootdne: tere mi. aobteade ua 
ae nla. 26 _gonsioa, Bes sotbute. Lpkooe OTR 
in aabiom, anit. eobivoag esas spsopasl aitaes 
a Nd  heveddos at gsotsnotasamos a 
eee. Yao wxertose’ :MOTTADIITEA LAS TARY 
ae speireaet add dw mexpord tiedt Io Asati ‘ed 
: . ote LOF OK wine bas agit biiohen falooe ‘Prag Dor 

eri ziaesoRogaeg sivoiaang % to? Jie sn02'® 

| ms foe eps sin 09 bbs od toe2nt nao. fin 

ivowa eae ~ig om. grobite ingod. iaviw aay act fives 2m 

; her Bean id ay ane Ye). _¥ ei lide: ot 
; hae ! eo Wh! ba, fe di ar i La 0% 


2 PIII, tase avai a Jag oY Alaa AD AG 
; 4 


a 


, 


urea Pr 


ain 


APPENDIX B 


ACTUAL WRITTEN COMMENTS MADE BY RESPONDENTS 
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APPENDIX TO QUALITATIVE ANALYSIS OF COMMENTS—ACTUAL COMMENTS 


Additional Criteria 


Non-instructional Group 


ie 


Perhaps something should be added re: the effectiveness of 
training on the part of the teacher—a well rounded background 
of training that would go beyond reading course work per se or 
language etc. 


An integrated approach to L.A. should lead the child to the 
inductive realization that all lang. modes are complementary 
and cumulative. 


An integrated L.A. approach necessitates an understanding of 
the relationships of thought and language by the teacher. 
Without that the integration aspect doesn't have much chance 
of survival. 


The integrated L.A. program has as its culmination a product 
in the written mode at every grade level. (Britton's 
"crystalization of thoughts") 


The integrated L.A. program is a progressive development of all 


the interrelated communication processes through the grades. 


Although it is implied in some of your criteria, I wonder if 
the simultaneous development of concepts (thinking skills) and 
language should be given more emphasis. 


What about the "active-oral-written" process and the "concrete- 
abstract"? 


Critical criteria—many of the criteria listed could very well 
apply to any method or approach e.g. Language experience, 
linguistic. 


Instructional Group 


i 


We need to have the structured teaching of skills and mechanics 
aS a part of any program. 


General Comments 


Non-instructional Group 


1. 


Some very basic elements—crucial to all aspects of communica- 
tion—are being considered. It looks good. 
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PS, 


I do not question the criteria—they read like a "mother's 
day card." Would it help to have some other criteria that 
might be more controversial—I tended to begin not to read 
the item but to just check "highly appropriate"—will this 
contaminate what you are doing—I felt 'lulled' by the state- 
ments. Could the list be shortened to included only those 


unique to the integrated approach? 


I found it difficult to decide between appropriate and highly 
appropriate—ie. how strong one's feelings are about each 
statement at that moment. Also, my rating often changed from 
the reaction statement to the practical application—in other 
words, my interpretation of the reaction statement alone was 

not always the same as yours, as illustrated by your explanation 
and practical application. 


Criteria good—maybe 9 and 14 could be collapsed? What about 
thinking skills are common to the language arts—NB. Need to 
work on separating the differences between reaction statement/ 
explanation/practical application. Could cut down on the amount 
written for each criteria, see no. 6. 


I did struggle much with terms and ideas. For what it is worth 
here is my paper. 


Well stated. Well chosen. 


Many of the criteria seem most applicable to a program for children 
beginning school. If the criteria are to be applicable at all 
levels in the elementary school the criteria should also recog- 
nize that the starting point for growth and development in 
language can be reading. 

Reading does not fit comfortably into many of the criteria— 
and the explanation and practical applications seem to relate 
to oral and written expression—the criteria are valuable, but 
would be more so if the role of reading in an integrated program 
could be more clearly delineated. 


I find most of your criteria highly appropriate. 


I have answered this questionnaire from the point of view of one 
attempting to determine a definition and understanding of the 
concept of integration; in other words, I have assumed that you 
have underlined the word integrated in all instances. If your 
purpose is to develop criteria appropriate to a language arts 
program, then all are appropriate—or highly appropriate. 

If you think of reading, writing, listening and speaking 
as midpoints on a continuum and the extremes of the continuum 
are called (for lack of better terms) the microcosm and 
IMacrocosm, then in terms of integration 
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I think you have given an example of the macrocosm—integrating 
language arts skills into other subject areas (#17) but no 
example of the microcosm. The microcosm is most easily seen in 
reading. Teachers frequently teach the "“subskills" of reading 
but don't always attempt to integrate them into the total, 
meaningful act of reading. For example, the word attack skills 
are taught and learned for their own sake. Likewise, syllabica- 
tion rules. It is the integration in this more "microscopic" 
area which is important and which may be the most difficult to 
get a hold of. On the other hand, the listening, speaking, and 
writing areas have had their "microcosms of subskills" almost 
totally ignored by teachers—the subskills have not been clearly 
identified, thence a lack of understanding of what these really 
involve.. 


Thoughtfully compiled. 


This amount of space does not really encourage comments. 


Instructional Group 


us 


Most of these, in my estimation, were highly appropriate. Is 
that what you anticipated? Be sure to let your respondents know 
of the results of your survey. 


In my limited experience I feel that the 17 statements given 


' here encompass the necessary criteria to define an integrated 


approach to the Language Arts program. 


The emphasis appears to be overwhelmingly based on speaking, 
reading, listening. This could only be accomplished with a very 
small pupil-teacher ratio. Written skills are often lost because 
of our emphasis on oral skills. A balance is needed. 


We feel all these criteria are important, and we follow them in 
our classroom. 


Let's integrate. 

I am impressed by the thoroughness of this set of criteria. 
Integration seems the most sensible and efficient way to teach. 
I found that the 17 statements covered what we are trying to 
accomplish in the Language Arts program quite well with the 
exception of the reading area. ie. reading for comprehension 


skills. It seems that more stress was put on what usually was 
classed as "Language." 


Your criteria reflects the thinking behind the philosophy of 
the language curriculum. It is excellent. 
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Nothing, but our classes are large, time-tables often not 
flexible, little space, and equipment sparse for an integrated 
program. Many good ideas, very comprehensive. 


Fully covered. 


Certainly would be great if we could implement a program with 
all these ideas—how super. 


Well thought out and described. 


_ Good—very complete. 


Has covered a wide area of language arts. I am undecided about 
time allotments as I have shown. 


Comments on Criterion #1 


Non-instructional Group 


1. 


Scope: what is taught 

Sequence: arrangement—ordering of activities is an important 
consideration for each child; often only the child 
can determine by giving his preference. 


Practical application could be more specific. 


Involves the four you mention—yes so #1 criterion is OK as far 
as verbal language is concerned. What about non-verbal? 

miming, movement, viewing. Perhaps another criterion is needed 
or non-verbal expression that contribute to language development 
should be incorporated in #1. 


Is it “performance” or "competence" that the school contributes 
to? 


Too limiting to say reception is only listening and reading, and 
expression is only speaking and writing? 


Instructional Group 


1. 


Viewing?? (important receptive activity) 


Comments on Criterion #2 


Non-instructional Group 


1. 


Practical application—good eg. try and make all practical 
applications as specific? 
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2. Applies to teachers as well as to students. 


3. Statements #2 and #7—These are important to the development of 
Language Arts competence per se, but I'm not sure they are part 
of the essence of integration. 


Instructional Group 


l. This is not unique to integrated Language Arts. 


Comments on Criterion #3 


Non-instructional Group 


1. Is the inductive approach the only approach? Is it appropriate 
at all levels? 


2. Respondent circled words "knowledge" "has" in Reaction Statement 
and "know" in Practical Application. 


3. Carol Chomsky and others seem to have reached the conclusion that 
children continue to develop their implicit use of the grammar of 
their language up to at least the age of ten. You imply here that 
their knowledge is quite comprehensive by the time they enter 
school. — 


4. Practical application—could be more specific. 


5. Does this suggest that only inductive methods are appropriate for 
an integrated language arts program? 


6. Respondent underlined "the language" in Practical Application and 
suggested "their"? 


Instructional Group 


1. They do not know the grammar of the language by school age. 
(very few) 


2. This appears to assume common experiential background. 


3. #3 and #1ll—are we allowing communication to deteriorate by 
relying too much on the child's implicit understanding and by 
simply presenting "school" language as an alternative to be 
accepted or not. 
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Comments on Criterion #4 


Non-instructional Group 


aly. 


The idea is good but not true because of the word "all" which 
is circled. Is it most? 


Respondent circled "all" in Reaction Statement—asked "most?". 
Is it "true" that all children have achieved a high degree of 


language competence .. .? Surely there are some children who 
come to school with their language potential considerably under- 


developed even in their own dialect. 


Question use of word "all." 


Respondent circled word "all" in Reaction Statement—"most" 


added. 


Respondent circled "language" in Explanation—asked "dialect?". 


Respondent circled "all" in Reaction Statement, underlined "a 


high degree"—asked "some?". 


Instructional Group 


ie 


Practical Application—appropriate but at times hard to do 
successfully. 


Comments on Criterion #5 


Non-instructional Group 


Ly 


But surely any language arts program would stress (or should) 
this principle? Is this principle not an extension of #1? 


Are these criteria ordered in any particular way? If so #5 
seems closely related to #1. "teaching" time? or time allotted 
for language arts. i.e. learning via using language. 


Practical Application too general. 


Respondent circled "language development" in Reaction Statement— 
meaning language competence? 


Why need it be passive. Your bias is showing. We may need to 
actively learn about them. 


Instructional Group 


No comments. 
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Comments on Criterion #6 
Non-instructional Group 
1. What about later on, say the fifth year of school, is oral 
language still the base of the program? I don't think so and 
would therefore modify the Reaction Statement. 
2. Respondent circled "most" and "speech" in Explanation. Added 
words expressive and verbal with a line to "communication" in 


Explanation. 


3. Would not aural/oral be better here since the child's first 
learnings in language tend to be through this channel? 


4. ie. to help them realize there is a relationship between oral 
and written communication? 


5. Reaction Statement—This example is very clear. Practical 
Application—omit first sentence—child produces oral. 


6. Many other approaches also make this assumption. 


7. Respondent underlined "used for analysis" in Practical Applica- 
tion—asked What's this? but "learning about." 


Instructional Group 


No comments. 


Comments on Criterion #7 
Non-instructional Group 


1. ‘Audience’ to me implies a rather large group. Do you mean 
simply sender/receiver? 


2. Practical Application—good. 
Instructional Group 


No comments. 


Comments on Criterion #8 
Non-instructional Group 


1. I wonder if stresses isn't too strong? How about using 
"recognizes the importance of" again? 
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2. include adults, teachers. 

3. I notice that you have left the teacher out of this. Does 
he/she have a role to play here? eg. Conference between teacher 
and pupil concerning a book that has been read? 


4. Practical Application, Explanation—repetitive. 


5. Respondent added at end of Explanation "if guided by the teacher 
initia llys? 


6. But what about models—parents were—why not other adults in 
the school setting? 


Instructional Group 


Ma - Good: 


Comments on Criterion #9 


Non-instructional Group 


1. Respondent circled "uses" in Reaction Statement and put "?" 
_ behind it. 


2. Again applicable to any language arts program—integration or 
otherwise. 


3. What about the books on the content areas—do you consider 
them "readers" if children are using them to gather information? 


Instructional Group 


No comments. 


Comments on Criterion #10 


Non-instructional Group 


1. and the distinctiveness of the different processes? 


2. To me that is a key reaction statement and probably the most 
important criterion of an Integrated Language Arts program. 
However, the explanation and application could apply to any 
program—integrated or not. There is a danger in people saying 
"if that's all integration is—I've been doing that in my class 
for years." There is in my view a more deliberate way of 
organizing the activities in a truly integrated program. 
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Instructional Group 


No comments. 


Comments on Criterion #11 


Non-instructional Group 


i. 


Again a principle that could and should be applied to almost 
any learning situation. Do you see "school" language as one 
of the dimensions of formality? and do you mean the language 
the child uses in talking to the teacher? other pupils? etc? 


Instructional Group 


1 i 


good. 


Comments on Criterion #12 


Non-instructional Group 


a 


Is this not an extension of #3? 


Instructional Group 


ie 


I would like to stress my agreement with the statement about 
expanding the child's experience through vicarious experience 
etc. I think children can learn and develop a good literary 
style by looking at and studying example stories etc. from 
readers and library books. 


basic to any form of teaching—not specific to integrated 
language arts. 


Comments on Criterion #13 


Non-instructional Group 


Bs 


Ze 


3. 


seems to be a repetition of #2. 
an extension of #2. 
Are you equating “correctness" and "precision"? eg. the word 


used may be correct if it conveys meaning; how much meaning? 
depends on precision. 
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Instructional Group 


1. If this method used too much with primary children the natural 
spontaneity of language communication could be lost. "Correct- 
ness" and "precision" are structured social skills which could 
be emphasized later. 


Comments on Criterion #14 
Non-instructional Group 

1. Could this not be combined with #1 to make a single criterion? 

2. Another "motherhood" statement. Are these (ie tasting, smelling, 
sensing) "language modes"? Are you including mime and other 
forms of body language as language arts? 

3. ie. non-verbal—as well as verbal. 

4. very similar to #9. 


5. multisensory. 


6. I'm unhappy with the way in which this is expressed—does not 
seem consistent with #1. 


Instructional Group 


No comments. 


Comments on Criterion #15 
Non-instructional Group 


1. Respondent referred to "teach" in Practical Application— 
"includes practice and application?" 


2. terminology confusing. 


3. I feel that perhaps this statement should include a clause about 
"when the children(a child) realize(s) the need to improve a 
communication." This might prevent the miSunderstanding that 
mechanical skills (handwriting, grammar, spelling) may be 
taught in a vacuum and still be a part of an integrated language 
arts program. 


4. Respondent circled "separate" in Reaction Statement—"specific" 
and related but not always "separate." 
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Instructional Group 


l. very important—cannot be over stressed. 


Comments on Criterion #16 
Non-instructional Group 


1. I believe a guideline of minutes per week can still be 
suggested. 


2. Again a principle that could be applied to teaching in any 
subject and topic area. 


3. From the standpoint of actual classroom practice, are listening, 
writing, for example, considered as part of language arts 
"time" or as part of total school program—ie. integrated with 
content. 

4. good teaching-learning practises. 


Instructional Group 


1. very difficult to cover all aspects of program within allotted 
language arts time. 


2. can be a problem when running more than one group—but can 
certainly be overcome. 


3. in lower elementary, it's pretty difficult to work on a flexible 
time schedule when such a variety of skills are to be taught 
in all areas. 


Comments on Criterion #17 
Non-instructional Group 
1. This should be #2. It's really important. 
2. By what other means can you communicate in other subjects? I 
presume that your principle imples that "other subject" area 
instruction carried out by teachers does not (always) aim at 


developing skills in the language arts? 


3. Oh, oh. Here it is at last. Not neglected but I wonder why 
last on the list. . ... eg. reading—no content of its own. 
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Instructional Group 


1. Subject exchanges make this difficult. Group planning and 
communicating becomes essential. 


2. We must also teach children to use these in other subjects 
specifically. 
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